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SEID September 2020 - 2023 

 

School Context    

Nower Hill High School is an over-subscribed co-educational community school in the London Borough of 

Harrow, providing for young people from 11 to 18 years of age. Although an academy, the school works 

closely with the local authority and the other secondary schools in the borough. We are a highly academic 

school consistently achieving above average outcomes, yet we are deeply committed to inclusion and 

therefore attract students from a wide range of backgrounds and abilities. We strictly follow the 

admissions criteria agreed between the Harrow Academies and our admissions process is overseen by the 

local authority; as a result, the majority of our students secure a place at Nower Hill based on their 

proximity to the school. Our aim is the same for every student who walks through our doors: that they 

leave us as the best version of themselves they can possibly be and progress to successful, fulfilling 

careers. 

At our last Census, Spring 2020 due to the summer census for this year being cancelled due to the Covid-

19 pandemic, there were 1969 students on roll. Our planned admission number (PAN) is 324 in Years 7 to 

11 (we currently have 324 in Years 7 to 10 only, having increased the PAN by 24 students 4 years ago) and 

400 in the 6th Form. 6th Form numbers will need to decline slightly to 375 when we have our full 

complement of students in Years 7 to 11 in order to meet our funding agreement of 1995 students. As a 

school site built for less than half this number, this clearly gives us challenges in terms of premises and 

managing student movement around the campus. The school’s 6th Form is an A level only provision, yet 

operates as part of the wider Harrow 6th Form Collegiate, giving students access to vocational courses at 

other settings as well as access to A level courses not offered at Nower Hill. 

The London Borough of Harrow is an area of great ethnic diversity and as such, our school population is 

representative of that. With regards to first languages spoken by students, there are 76 different 

languages classified, although the majority of students have a competent level of English language. As a 

result, only 43% of students are classified as EAL and the discrete provision for EAL learners is not as 

substantial as might be expected in such a diverse setting; indeed, the school is committed to a strategy 

of immersion for learners new to the country, supplemented by small group supra-curricular provision to 

develop language acquisition where appropriate. 

In terms of gender, given that within the borough there are 2 girls’ schools, one of which has recently 

expanded its PAN, in comparison to 1 boys’ school, there is an inevitable imbalance in terms of boys and 

girls, with 53% boys compared to 47% girls. The imbalance is unusually prominent in Years 9 and 11. This 

presents its challenges in terms of performance at GCSE in particular, with the girls regularly 

outperforming boys, leaving the school with the perpetual challenge of engaging boys more deeply in 

their academic learning in order to close the gap between the performance of girls and boys.   

With regard to the proportion of disadvantaged students, the number of students eligible for Pupil 

Premium funding is 17% with 8% of students entitled to free school meals. The school has a continuing 

focus on closing the gap between the performance of disadvantaged students and their non-

disadvantaged peers and although in our last published results (June 2019) the school’s P8 score for 

disadvantaged students was positive, it was still lower than that of their non-disadvantaged peers, which 

we are determined to address. As such, the school employs 2 Pupil Premium coordinators, overseen by 
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the AHT Inclusion, and has a clear strategy for closing the performance gap. As a school of choice within 

the local community, we have always had a relatively high number of Looked After Children on roll and 

currently have 9 at the school. 

The provision for special educational needs (SEN) within the school is well developed, overseen by the 

AHT Inclusion. At the last Census, there were 239 students classified as having special needs, 46 with an 

EHCP and 193 requiring SEN support. The top 3 categories of support are moderate learning difficulties, 

speech language and communication and autistic spectrum disorder (ASD) respectively. It should be noted 

that in spite of having 30 students with ASD, we do not have a separate unit nor receive any special funding 

to support these students and this is something that the school intends to explore further. We adopt a 

very inclusive approach to SEN encouraging all staff to make our school an environment which is both 

sympathetic and supportive to the needs of children with SEN, so that they can be completely immersed 

in mainstream education, with small group or individualised intervention as appropriate. 

As a school which is significantly bigger than the average secondary school, we therefore have a large 

staff, with 135 teaching staff and 99 support staff. A fully qualified Human Resources Manager oversees 

the school’s recruitment of personnel.  Staff in the school are well supported both academically and in 

terms of their wellbeing, with a comprehensive programme of continuous professional development to 

support the former and access to support via the Education Support Partnership and a dedicated member 

of the Senior Leadership Team for staff well-being with regards to the latter.  As a result, staff retention 

is high and absenteeism low, as evidenced by our most recent IDSR. For the size of school, the senior 

leadership team (SLT) is relatively small, in addition to which the structure of the team has remained static 

for the last 12 years. Given that the new Headteacher has now been in post for a year, this is an area 

which will be explored in the near future to ascertain whether the SLT model is the most appropriate one 

for the school moving forward. 

At the time of writing, we are in the unprecedented circumstance of the school being closed to Years 7,8, 

and 9 and Centre Assessed Grades having been generated for this year’s GCSE and A Level student. It is 

therefore inevitable that strategies we had planned for the following 3 years will now need to be reviewed 

in this context and adjustments made where necessary to accommodate the needs of our students, 

ensuring that the disruption to their education through the Covid-19 crisis is minimised. 

Having presented an overview of the school’s context, this document will now evaluate the school’s 

performance under key performance areas and identify priorities for improvement over the next 3 years. 
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Leadership and Management 

The Senior Leadership Team (SLT) has a clear and ambitious vision for the school which is effectively 
communicated to all stakeholders; in short we are determined that the school should be a centre of 
educational excellence at the heart of our community, in which all students can fulfil their potential and 
enhance their future life chances, whatever their starting point. Our vision is clearly stated on the website, 
all classroom notice boards and is brought to life for the school community via ‘The Nower Hill Way’. The 
Nower Hill Way articulates the shared values that we hold dear and expect all in the school community to 
adhere to. Pre-enrolment meetings are held with all new students and their parents, where they are asked 
to commit to the Nower Hill Way as part of the Home School Agreement, a commitment to respect and 
adhere to shared policies and practice, as a condition of them joining our school. Our families are always 
willing to do so and share our ambition for a relentless focus on the development of highly literate, 
articulate, numerate, resilient and confident students who are equipped with the ambition, qualities and 
qualifications necessary to compete in the 21st century global economy.  
 
The school has an ambitious programme for the development of teachers’ subject, pedagogical and 
pedagogical content knowledge to ensure that a high quality curriculum is designed, delivered and can be 
effectively evaluated. There are also excellent support programmes in place for PGCE trainees, NQTs, Year 
2 teachers and support staff. This area is evaluated further under the section Professional Development. 
 
Retention of students and their successful completion of programmes of study is key to the success of the 
school and reflected in the above average outcomes year on year, which are discussed further under 
Quality of Education. We believe that the ambitious ‘Learning Journey’ that is shared explicitly with 
students across their whole school journey and within individual subjects also helps students to plan their 
successful completion of both programmes of study and relevant milestones, which enables them to move 
on to the next stage of their education seamlessly.  
 
The culture of the school is highly inclusive, with different pathways to suit students’ individual needs to 
ensure they achieve to the best of their abilities; further detail can be found on this under Quality of 
Education. The school ensures that programmes of study are beneficial to individual students and we are 
confident that no evidence of ‘gaming’ will be found within the school. The school has an extremely low 
rate of exclusion, well below the national average, even given our well above average school roll; we 
attribute this to well-tailored, thorough Student Support policies and a high level of engagement in the 
classroom.  All outward movement of students can be accounted for and is confined to students relocating 
(in line with regulation, these students are never taken off roll until we have had confirmation of them 
starting at their new school) and a very small number of Managed Moves each year, where it is thought 
to be in the student’s best interest to have a fresh start at one of our sister schools. We are absolutely 
confident that no evidence of off-rolling will be found in the school. 
 
The school is clear of the benefits of effective engagement with stakeholders. School leaders regularly 
lead assemblies for students and all members of SLT, including the Headteacher, also teach within 
faculties, so know the children well. The school actively engages with parents and all Year groups have 
both a ‘Year Ahead’ evening and Parent Teacher Consultation evening, to which all parents and carers are 
invited. Attendance at the latter is 95%+ in all year groups and any non-attendance is rigorously followed 
up. Special arrangements are made to accommodate the needs of more hard to reach parents, so that 
engagement with the whole of the school community can be achieved. At these evenings, the completion 
of a parental survey, similar to that found on Parent View, is encouraged, with response rates usually at 
around 60%.  Engagement with Parent View is also encouraged and a high number of responses can be 
found on this particular platform. There are numerous other events which engage parents during the year, 
which can be evidenced by the School Calendar. 
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With regard to communication outside the school, a member of SLT holds responsibility for community 
engagement and works closely with external community organisations and students. This is explored 
further in Community Engagement. In addition, a large and effective Student Support team, led by the 
Deputy Headteacher Student Support, has a clear mandate for liaison with external services to support 
our more vulnerable learners; this area of the school’s work is explored further in the Safeguarding 
section.   
 
The SLT works tirelessly to ensure that the school’s high expectations and aspirations for students are 
balanced with the well-being of staff. There is a member of the senior team with responsibility for staff 
well-being and this is discussed further under Staff Well-Being. In addition, there are Joint Consultative 
Committee meetings (representatives from the main Trade Unions (TU) in the school, the Headteacher 
and the Human Resources Manager) every half term to address any issues raised at the regular union 
meetings and seek solutions. The relationship between the SLT and the TU reps is an exceptionally positive 
one, with the parties working cohesively together to ensure a high level of staff well-being and as a result, 
an excellent educational offer for students, borne from a high level of staff morale and a low rate of staff 
turnover. A carefully planned school calendar ensures that after school events and data collection 
points are rationalised and do not produce an unreasonable workload. A generous Education Support 
Staff structure is also of great assistance, allowing teaching staff to focus on the preparation and delivery 
of high quality education rather than having to spend time on administrative tasks. A biennial survey of 
all staff is used to inform the SLT and Governors of staff views and attitudes towards well-being and 
workload.  
 
Relationships between staff in the school are extremely positive; teams are strong and cohesive, 
leadership is distributed and regular line management meetings ensure excellent communication. There 
is a strong culture of respect, with all staff expected to model the ‘Nower Hill Way’ in terms of their 
behaviour towards all in the school community. The Human Resource function in the school is 
professionally led by the Human Resources Manager and robust policies exist for staff to raise any 
concerns they may have with regards to unfair treatment. Exit interviews, overseen by the Human 
Resources Manager, are offered to all departing members of staff and the opportunity to give 360-degree 
feedback ensures that any issues raised by staff with regard to their employment at the school are tackled 
in a systematic and fair way. As a result of the positive culture of the school with regards to staff well-
being and employment practices, both absenteeism and staff turnover rates are pleasingly low. 
 
The school is fortunate to have an experienced, committed Governing Body (GB). There are 3 sub 
committees (Student, Staffing, Finance Premises & Audit) and a full calendar of meetings for the year. The 
GB is large and could be considered to be larger than it needs to be; it is possible that a smaller GB would 
be likely to be more cohesive and dynamic, especially as there are a small number of Governors who do 
not regularly attend meetings. Full records of attendance at GB meetings are kept in accordance with the 
requirements of the DfE Governance Handbook and all Governors have completed the Skills Audit to 
identify their particular strengths and areas of expertise. The Chair and Vice Chair of Governors meet once 
a fortnight with the Headteacher in addition to the programme of regular meetings. The relationship 
between the GB and Headteacher is one of critical friend, and whilst the GB is very supportive of the 
school’s work and vision, they are not afraid to question robustly to ensure the best outcomes for 
students; clear fulfilment of statutory duties; and the most effective use of resources. 
 
With regard to resources, the school is keenly aware that as it approaches its 100th birthday, we are on a 
site that was constructed for far fewer than the almost 2000 children that we now accommodate. The 
school has therefore recently commissioned a comprehensive condition survey and working with the GB, 
are reviewing the strategy for premises development in the forthcoming years to ensure that our facilities 
can meet our desire to deliver a world class education to our students.   
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Safeguarding is key to the effective leadership of the school and permeates through all that we do. All 
relevant policies with regard to safeguarding are rigorously adhered to but more importantly, a strong 
culture of safeguarding is evident in all that we do. To facilitate this, the school invests significantly in a 
safeguarding leadership team including a DSL, Deputy DSL and Designated Teachers for every Key Stage 
and the Inclusion Faculty. The Headteacher is Level 3 trained and has also completed the required training 
on managing allegations against staff. Additionally, all of the Senior Team has completed Safer 
Recruitment training and there will always be at least 2 people who are safer recruitment trained on every 
selection panel. The GB also receives regular safeguarding training and updates and the school adheres 
to KCSIE 2020 in all that it does. The safeguarding lead Governor is Level 3 trained. Safeguarding is 
explored in further detail under the discrete section on Safeguarding.  
 
 KIPs 

1. Review of leadership structures including SLT, GB and Student Leadership 
2. Development of premises and facilities  
3. Leadership of the school through the pandemic, ensuring maximisation of learning time, prudent 

management of resources and supporting students to catch up on missed learning 
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Safeguarding  

Safeguarding is at the heart of all that we do at Nower Hill.  We have a strong culture of vigilance and 

action, acknowledging that “it could happen here”. All staff are trained accordingly.  As mentioned, 5 

members of SLT are trained to Level 3 in Safeguarding, and are either DSL, Deputy DSL or Designated 

Teachers for the 3 Key Stages and Inclusion.  In addition, all staff receive annual training in 

Safeguarding, as well as reminders of key Safeguarding practices and any updates in the weekly staff 

bulletin.  Regular update sessions are provided throughout the year for new staff joining the school, 

and for those who have been on maternity leave, who may have missed the training in September. 

In recognition of the importance of excellent Safeguarding practice, the Student Support team is 

extensive; two attendance and behaviour officers are due to be trained to Level 3 and support Year 

Coordinators and SLT in ensuring attendance at all meetings called by the LA for students on a CP or 

CIN Plan. Confidential notes are disseminated and shared accordingly post meetings, with rigorous 

follow up actions, to ensure impact of agreed objectives for the students involved.  This information 

is stored securely and centrally on a shared system with access to only the SLT.  A key aspect of this 

work is that all colleagues involved in working with our most vulnerable young people work tirelessly 

to secure additional external support and to ensure that there is joined up thinking between 

professionals involved with the children.  Having an extensive team with weekly Line Management 

meetings at each level ensures that there is an opportunity to discuss our most vulnerable students 

frequently and to review their progress and intervene at the earliest opportunity when required.   

Our Looked After Children receive outstanding care and Year Coordinators and relevant Senior Leaders 

ensure that EPEP meetings are run efficiently, setting clear objectives with well-planned budgets.  

Where there are concerns for students, the team works tirelessly to secure the relevant support to 

ensure that our LAC are an integral part of the school community and have every opportunity to 

succeed, despite possible challenges in earlier life. 

Strong relationships between students and their Year Coordinators mean that students are 

comfortable raising situations where they have not felt comfortable with a member of staff.  This is 

always discussed with the DSL before deciding on most appropriate action.  A Physical Intervention 

Log is also maintained by the DSL; any incident requiring a member of staff to intervene in a physical 

manner is recorded immediately and discussed and assessed.   

Students receive frequent reminders regarding safeguarding procedures should they or anyone else 

require support.  In addition to the Safeguarding Teams being clearly displayed in all student and staff 

toilets, regular assemblies are held to ensure that students are confident with regard to the ways in 

which school will deal with their concerns, whether regarding their safety or relating to issues of 

bullying, child on child abuse or prejudiced behaviours.  These assemblies are differentiated for 

students who have challenges with communication and also shared with parents via bulletins and the 

school website.  In addition, students are able to report any concerns that they have anonymously via 

the “bullying box” in Student Services.  A further aim is to enable students to raise concerns (regarding 

bullying of themselves or others) electronically.  This is currently being investigated.  

Part of Student Leadership means that those who apply to be Peer Mentors receive basic Safeguarding 

training by the school counsellor, enabling them to identify what to do should they become concerned 

about any student.  This also develops a strong “buddying system” whereby new Year 7 students have 
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a friendly face in the upper school who they are familiar with, and able to request support from should 

they need it.  Currently, the Peer Mentors are not as active with Year 7 due to the on-going Covid-19 

situation, which has put a restriction on the important role they would play. 

During the Covid-19 pandemic, significant additional safeguarding protocols and procedures have 

been put into place, which have constantly been adapted since school closure in March 2019.  These 

are detailed in a separate document. 

We recognise that mental wellbeing is key to our safeguarding duty.  Staff wellbeing is discussed 

further in the Wellbeing section, but student wellbeing is a strong focus too.  Our Student Wellbeing 

Committee is led by 6th Form Student Leaders who work in close partnership with KS4 Wellbeing 

Prefects, as well as additional members of the Wellbeing Committee.  The 6th Formers have been 

trained to hold a Mental Health First Aid Certificate (John’s Ambulance), which supports them in 

reviewing current practice and responding to need as it arises.  They work in close partnership with 

the DSL as well as the School Counsellor and attend regular meetings, which are held at least half 

termly.  They support in planning events such as Mental Health Awareness Week and provide 

invaluable student voice regarding our safeguarding practices.  Currently, the Wellbeing Committee 

are only able to operate in Year Group bubbles, which has put a pause on a significant amount of their 

work, including drop in sessions for peers.  

The School Counsellor has sessions with students who are referred via their Year Coordinators or 

Assistant Headteachers for the Key Stage.  In addition, workshops are held to benefit groups of 

students, such as Managing Anxiety Prior to Exams and Bereavement small group workshops.  The 

counsellor holds the highest level of ASIST training in Suicide Prevention from Papyrus, as this has 

been an area we have identified which we required additional expertise in.  She has also trained all 

staff in Suicide Prevention, and worked collaboratively with the DSL to develop Safety Plans as an 

alternative to formal Risk Assessments, where these may be deemed more practical or suitable.   

The School Nurse and Welfare Assistant also meet with groups of students to discuss their wellbeing 

- physical and psychological.  This includes general wellbeing discussions for all new Year 7 students 

as well as more detailed discussions with individuals and with groups regarding topics as requested by 

Year teams and also students on the Student Medical Council.  The medical team are also responsible 

for the provision of free sanitary products for female students; a project is currently underway to 

increase the likelihood of those requiring this to accept the products.  In addition to Year Coordinators 

leading on providing products to their students most in need, a trial is underway to supply large 

quantities of products to the girls’ toilets, where they are able to discreetly help themselves. 

 

KIPs 

1. Remain up to date with Government Guidance regarding the Covid-19 pandemic, and adapt 

safeguarding within school accordingly 

2. QA of Safeguarding knowledge through discussions with staff during planned INSET and termly 

student quizzes. 

3. Investigate and put into place systems for students to refer bullying incidents using technology 

rather than physical reports in the bullying box.  
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4. Translation of key information for site staff to QA knowledge. 

5. Consider an update to a storage system for safeguarding info; investigate efficacy of moving 

to a system such as CPOMS. 

6. Medical Team to progress work on Medical Council and evaluate impact. 

 

Professional Development 

Professional Development (PD) is a cornerstone of Nower Hill’s success. All our in-house PD is research 

informed to ensure programmes are based on the best available evidence about what makes it 

effective. Our high quality PD programmes underpin and are highly relevant to teachers’ practice 

resulting in a significant impact on student behaviour and achievement. We are committed to 

providing PD that has a central role in supporting all school staff manage their workload by helping 

them to prioritise their time and focus. This is discussed further under Staff Wellbeing. 

Annual subscriptions to organisations such as The National College and The Key provide members of 

the Senior Leadership Team with ready access to specialist expertise and training. The standing ‘SLT 

Training’ item on weekly SLT agendas enables and encourages its regular dissemination. Nower Hill’s 

prioritisation of PD is evidenced in its financial commitment to generous training budgets and the role 

of Assistant Headteacher Development (AHTD) whose remit is to coordinate, evaluate and innovate 

the comprehensive and ambitious programmes of PD.  The postholder also models and encourages 

research engagement. At an individual teacher level this is achieved through the appraisal process 

which at Nower Hill is called PAD (Progress and Development). Target 3 has a research focus chosen 

in collaboration with the teacher’s dedicated line manager who monitors, challenges and evaluates it 

through on-going dialogue and termly reporting to the AHTD. At the classroom level this is achieved 

mainly under the aegis of Curriculum Leaders, but also through the role of annual pedagogy champions 

who are each appointed to pose a different research question and devise activities to test it. Examples 

from recent years include Cognitive Load Theory, SOLO Taxonomy and Metacognition. These 

encourage classroom adaptation and innovation and help provide a springboard for the following 

year’s whole school and individual faculty PD priorities. Across the school colleagues are encouraged 

to engage with robust external research projects, both to enhance their own skill set and also to 

contribute towards national educational priorities. Recent examples include Teacher Tapp and the 

Educational Endowment Foundation’s Realistic Maths Education (RME) trial delivered by Manchester 

Metropolitan University and evaluated by Sheffield Hallam University. 

To facilitate explicitly sharing our strong values and ethos, policies and practices from the outset, 

members of Educational Support Staff (ESS) have a dedicated induction and probationary period when 

they start their career with us. Likewise, we hold an induction day for all new teaching staff in July and 

an induction procedure for those who begin at other points during the academic year. Despite the 

overwhelmingly positive evaluations of these induction procedures and a very visible faculty line 

structure and support network, we are acutely aware of how difficult it can be even for experienced 

staff to join a new school or begin a new role within the same school. As a consequence, from 2020 

we are establishing more formally across the school a peer coaching support network to provide 

personalised PD for each new teacher. 



9 

Each academic year begins with whole school training that conveys our clear and ambitious vision. We 

know that consistency matters and that by explicitly guiding staff through behaviours expected of 

them we are modelling the behaviours and routines we explicitly teach students. All staff participate 

in statutory safeguarding training at the start of each year; further introductory statutory safeguarding 

sessions are held during the year for new starters. These and other safeguarding matters are explored 

in further detail under the discrete section on Safeguarding.  

We have a proud tradition of ‘growing our own’ which includes training Teacher Apprentices, Salaried 

School Direct and PGCE trainees with the goal of appointing them to permanent positions. 

Furthermore, 5 members of our current teaching staff are ex-students. We are rightly proud of the 

high retention rate of our NQTs who on average stay with us for at least 3 years, many significantly 

longer. The school-based programme for NQTs includes, where possible, appointment as soon as their 

PGCE course is complete and a paid three-week intensive initial induction programme in July which 

provides invaluable time for extensive in-faculty and whole school observation and other 

development activities to ensure a smooth September start. 

In their NQT year, teachers are part of the Year 7 tutor team to enable them to receive dedicated 

pastoral support. They are also provided with a carefully chosen subject mentor trained by an 

experienced external consultant as well as a tailored programme designed following Masters level 

research and informed annually by 1-1 interviews between the AHTD and NQTs at the end of the 

induction period. A culture of honesty and openness is encouraged from the outset as NQTs are asked 

to suggest their most challenging classes to be observed in their first term. Twice half termly lesson 

observations from NQTs’ mentors and the AHTD throughout their induction period enable regular 

opportunities for further personalised development and support. Furthermore, the frequency of 

mentor meetings is gradually reduced over this period to encourage a greater reliance on self-

reflection. 

Regular opportunities to observe teachers modelling the skills described in ‘Excellence in Teaching at 

Nower Hill’ both within and outside their subject specialism are provided during the NQTs’ induction 

year. The effectiveness of these is evident in the informed adoption of relevant strategies in their own 

lessons. Furthermore, half-termly meetings as a cohort enable NQTs to share their reflections on and 

any concerns about recent progress. NQTs enrol on the annual ‘Extend and Enhance Your Teaching 

and Learning Skills’ (EETL) in-house twilight training programme to refine their understanding of 

effective pedagogical content. The impact of the programme is evident: measurable improvements in 

students’ learning behaviours and outcomes. NQTs observe each other in the final half term of their 

induction period to further cement the collaborative working relationships that will be developed in 

year 2. Letters from outgoing to incoming NQTs giving them advice from their recent perspective 

provide further evidence of the coherence of the NQT PD programme. 

To hone their skills of observation, teachers in their second year participate in year 2 TRIADs following 

the Japanese model of Lesson Study. Their subject expertise is further developed through the school’s 

PAD process with their faculty line manager as well as a half-termly programme of pedagogical and 

leadership development within a bespoke Y2TD (year 2 teacher development) programme based on 

the Educational Endowment Foundation’s Teacher Toolkit. This group of teachers will also have the 

opportunity to observe and coach each other, using IRIS Connect video software within their lessons.  
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Recruitment of an Associate Assistant Headteacher with responsibility for early career development 

has led to the opportunity for teachers in their third year of teaching to have individual coaching 

regarding career development. Each of these teachers will be involved in delivering some aspect 

training throughout the year. 

We share Dylan William’s view that ‘every teacher needs to improve, not because they are not good 

enough, but because they can be even better.’  We have established a non-hierarchical inter-faculty 

TRIAD model as one of the main vehicles for improving rather than proving excellent practice across 

the school and for minimizing the compartmentalisation of curriculum delivery. Time for initial training 

is allocated during the October PAD dedicated INSET day. The cycle of whole school twilight training 

opportunities includes allocated time for TRIAD members to reflect on joint learning observations. 

This model which consists of two annual cycles of learning observations facilitates regular 

opportunities for peer-led coaching within a culture of trust and collaboration to inform and 

strengthen already high quality teaching and learning. Furthermore, the word ‘feedback’ has been 

removed from all documentation to encourage a genuine two-way professional dialogue. 

A continued focus throughout the 2020-2023 SEID cycle is to ensure that termly reviews of the PAD 

and TRIAD systems monitor and evaluate their robustness in terms of teacher development. Teachers 

need clear opportunities to make informed decisions about their PD to develop their careers and be 

recognised for greater knowledge and expertise. One key element is to provide greater opportunities 

for learning observations through a school-wide open door policy. Ensuring that all teachers are 

trained as honest, effective and trusted coaches is another. Educational Support Staff follow a 

different PAD process from teachers but the same principles apply. In 2020 – 2021 our Speech and 

Language Therapist is leading on our drive to enhance the communication skills of all members of staff 

who have direct involvement with students and their parents to ensure greater consistency across the 

school. 

We value effective PD as a key driver not only of staff development, but also of recruitment, retention, 

wellbeing, and school improvement. We are acutely aware that effective PD is part of a coherent 

programme sustained over time and which includes structured, collaborative in-school activities for 

staff to refine ideas and embed approaches. A key vehicle for encouraging the regular sharing and 

development of good practice in central areas of school life such as Safeguarding, SEND and narrowing 

the attainment gap are whole-school training ‘Briefings’ which take place before school each 

Wednesday. As part of the regular evaluation process these are due to be extended from 10 to 25 

minutes during the 2020-2021 academic year. 

Regular faculty and student support meetings are provided within the school's twilight cycle of PD 

opportunities. Bulletins are used by leaders at all levels as an effective method of conveying 

information to maximise these meeting times for collaboration and challenge. Curriculum and Pastoral 

Leaders are responsible for their own training budgets and use these to enable staff to make best use 

of expertise both within and outside the school setting and school day. A central PD budget is held by 

the AHTD to make best use of INSET days and to meet any additional needs for all school support and 

teaching staff. The impact of all these budgets on improving staff practice as well as students’ 

outcomes is reviewed and evaluated annually to inform future planning. As a member of the Harrow 

Teaching School Alliance (HCTSA) all members of our staff have access to and are encouraged to make 
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good use of the full range of development opportunities it provides. Our PD room in G-Suite contains 

a wealth of advice, information and support to enhance the live training opportunities available to all 

staff. All resources from in-house PD opportunities are housed electronically here. The comprehensive 

nature of this resource storage enhances the overall coherence of the delivery of the in-house CPD 

programme and minimises duplication. 

KIPs 

1. Further develop a coherent development programme for early career teachers (from NQT to end 

of year 3) 

2. Develop Middle Leaders’ Coaching Skills  

 

Wellbeing 

We recognise that delivering high quality teaching and learning activities to achieve coherently 

planned and ambitious curricula can create workload pressures. Efficient systems such as G-suite to 

share resources and planning alleviates some of this pressure as well as exceptional Professional 

Development and the encouragement of a supportive work ethic. We encourage a collaborative 

approach to positive behaviour management which includes consistent use of our Ladders of 

Consequences (LoC) and Rewards (LoR) as well as faculty shadow timetables.  

Through careful and timely construction of the timetable, to allow a supportive work life balance, the 

needs of part-time teachers are met wherever possible. Widespread consultation and extensive 

forward planning ensures the school calendar reflects a fair balance of well-run extra-curricular 

activities such as Parents’ Evenings, staff meetings and training opportunities. We are equitable in our 

allocation of non-teaching time for teaching staff and currently employ 6 cover supervisors to meet 

the ‘rarely cover’ requirements. Considerable funding has been put into a comprehensive support staff 

structure to reduce teaching staff needing to manage unnecessary administrative tasks. We 

understand the benefits but also the limitations of assessment and through the system of Quality 

Marked Assessments referred to in more detail in Quality of Education, do not use it in a way that 

creates unnecessary burdens for staff or students.     

Individual support, including confidential counselling through the Education Support Partnership 

scheme, is made available to all employees. Roles and responsibilities are set out clearly in job 

descriptions and through our visible line management system so that all staff know whom they can 

initially turn to if they feel burdened by unrealistic expectations. Likewise, line managers routinely 

check in with staff they manage and, if needed, help them to find solutions to work-based stresses. 

We work hard to alleviate any work-related problems, avoid making unnecessary changes and 

encourage an atmosphere of transparency within which staff are honest about any difficulties they 

are experiencing so that we can support them. We have instituted a weekly wellbeing ‘drop in’ during 

the first 20 minutes of a weekly lunchtime. Always endeavouring to find more time and cost-efficient 

ways to gauge staff welfare, from September 2020, the school has subscribed to TES Staff Pulse: a 

weekly anonymous survey tool to help us make informed decisions for school improvement.  

A Staff Wellbeing Team, which is starting to participate in on-going training on Staff Mental Health, 
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has been established with half-termly meetings. Dedicated silent marking rooms are available for 

teachers for each period to minimise disruption. To aid effective communication there is a Friday 

Bulletin for all staff; Monday briefings take place in the Staffroom, where daily break-time 

refreshments are made available and complimentary weekly refreshments are provided by SLT before 

CPD Briefings. Team rooms are supplied with drinking water for each faculty to encourage effective 

hydration.  

To encourage all staff, including the Senior Leadership Team, to enjoy a manageable work-life balance 

they are asked to vacate the school site by 6.30 pm. Taking a holistic approach to staff wellbeing, there 

is a Wellness area on G-Suite. To reduce anxiety, the school’s email protocol includes no expectation 

for emails to be read during holidays or outside school working hours, with the exception of members 

of the Senior Leadership Team. Effective systems and structures coupled with a commitment to 

distributed leadership and meaningful consultation ensures that staff have the ability to influence 

many decisions made in school. The Senior Leadership Team does not take for granted the dedication 

of our staff and actively engages with them and seeks out opportunities for praise. End of term 

celebrations at Christmas and the Summer Term, as well as the Staff children’s Easter party, foster our 

sense of family and community. 

KIPs 

1. Use Staff Pulse to help make any necessary improvements to staff wellbeing 

2. Ensure high quality staff Mental Health training is part of whole school strategic vision for PD. 

 

Quality of Education 

Nower Hill’s leadership team has a clear and ambitious vision for its curriculum which is shared 

effectively with Parents, Students, Teachers and Governors.   “Our deep, broad and balanced 

curriculum with extensive extracurricular opportunities has been designed to develop 

knowledgeable, confident and articulate young people who have the character to impress and 

compete.  The curriculum places a high emphasis on literacy, numeracy and creativity across all areas 

of study and values hard work, kindness and a commitment to lifelong learning.” 

The broad KS3 curriculum ensures that alongside all the traditional subjects, dedicated time is given 

to the skill of Oracy, which is then a focus throughout the rest of the school, particularly in PRE and 

Citizenship.  All children are also given the opportunity to study Classical subjects in order to develop 

the cultural capital that this knowledge unlocks.  The vast majority have the opportunity to study two 

languages, including Latin.  This breadth has meant that some small areas of the National Curriculum 

at KS3 aren’t covered, but this is currently being addressed to ensure that the required content is 

delivered to all students. This also ensures that students are ready to begin KS4 in Year 9. 

At KS4, all children are able to study the full EBacc range of subjects they wish to, but in response to 

feedback from the community, the curriculum is flexible in the combination of those subject choices.  

This enables students to follow their interests whilst maintaining academic rigour.  Over half the 

students are enabled to study the three separate sciences alongside four option subjects; this is very 

popular with students and families.  Most students study a Humanities subject at GCSE (between 79 

and 85%) but the number of students taking a language at GCSE (between 60 and 67%), although some 
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way above the national average, is lower than the school and government target.  A very large range 

of Arts and Technology subjects is offered; these have either maintained or increased in popularity 

over recent years at Nower Hill, when nationally they are reducing. 

The wider curriculum at Nower Hill is highly developed as there is a shared understanding that this 

develops students’ knowledge, skills and life chances in ways which are hard to measure.  Trips are 

embedded into students’ school experience, with on average 152 educational trips and visits taking 

place each academic year.  There is a wide range of extracurricular qualifications on offer, including 

GCSE Astronomy, Classical Civilisation, Ancient Greek and Dance, EPQs, Young Enterprise and a very 

large cohort of students completing Duke of Edinburgh at both bronze and silver levels.  There is a 

strong focus on STEM, with a series of events organised across each academic year to help ensure that 

students are aware of the many opportunities within these fields.  Nower Hill has a particular focus 

on encouraging girls to engage within these often male dominated sectors. 

Curriculum leaders at all levels have developed curriculum maps with their teams which are focused 

on ensuring that students develop the skills and knowledge they need in order to be successful in that 

subject and beyond.  Care has been taken to sequence topics so that new knowledge and skill build 

on what has gone before and what is to come. Flexibility is entrusted to teachers to enable them to 

adjust their sequences of teaching to respond to the particular needs of the students in their classes.  

There are good links between subjects and these are utilised to ensure that cross curricular links are 

built; this in turn supports Nower Hill’s holistic approach to the students’ education and where 

possible, different subjects build on the work of others. 

There is a focus on numeracy, articulacy, and literacy across all subject areas.  The literacy lead teacher 

works with colleagues across the school to embed the key skills of literacy, which are delivered weekly 

through registration periods and across all subjects. There is a particular focus on vocabulary 

acquisition and reinforcement through The Academic Word List developed by Averil Coxhead at the 

School of Linguistics and Applied Language Studies in New Zealand, and identified by Alex Quigley as 

a key tool in closing the vocabulary gap for students who might be disadvantaged in this area.  The 

Oracy Framework designed by Voice 21 in conjunction with the University of Cambridge is introduced 

to all Year 7 students by the Classics Department through weekly Oracy lessons. Citizenship lessons 

further explicitly develop these skills, using this common framework to enable all teachers to develop 

students’ articulacy, using a shared language and approach in all subject areas. Opportunities for 

developing oracy are also provided outside the mainstream curriculum through, for example, the 

Debating Society run by the English faculty as well as the annual Jack Petchey ‘Speak Out’ competition.  

Nower Hill has the highest academic expectations of all of its students. There are many ways in which 

excellent teaching can be delivered to achieve these high expectations and at Nower Hill we celebrate 

creativity and diversity in the classroom.  Leaders at all levels and teachers have a shared vision of the 

features of excellent teaching but there is not a single prescribed method; instead, teachers are 

encouraged to learn from the best practice of others and to develop a method that is effective and 

authentic for them and their learners.  There is a very well-developed training and development 

programme in which peer observation plays a significant role through the ‘Triads’ system, described 

in more detail in Professional Development.  The school is working to develop an open-door culture 

to enable increased observation which is supportive, non-threatening and transparent.  
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Assessment is an essential and central part of the learning process at Nower Hill.  It is used to help 

students embed learning and to inform teaching by enabling teachers to produce clear next steps for 

students.  Visualisers have been purchased for every classroom and training delivered to all teaching 

staff so that they can be used to model work and marking processes.   To ensure that the requirements 

of assessment are balanced with the workload of teachers, Curriculum Leaders work with their 

teaching teams to identify the key assessments that will be quality marked by teachers.  The work 

which will receive quality marking is shared with parents at the beginning of each year so that there 

are clear expectations for all stakeholders.  Quality marking is one of a wide range of assessment tools 

used by teachers in the classroom, all of which enable teachers to have an excellent understanding of 

where all the children in their classes are in their learning. 

School leaders at all levels use tracking data to monitor the performance of students and to ensure 

that all students and groups of students are making at least good progress.  Tracking points occur 

twice a year at KS3 and three times a year at KS4 and KS5 to ensure that the burden that this places 

on teaching colleagues is manageable.  This carefully planned system also allows sufficient time 

between tracking points for leaders throughout the school to analyse the data, using our detailed 

school systems in addition to implementing strategies which have real impact in addressing 

underperformance. 

There is a robust process of annual review which uses clear lines of accountability to identify successful 

strategies employed within subject areas so that they can be effectively disseminated to others.  Areas 

for development are identified, and strategies developed and monitored.  This is carried out as a 

collaborative process between middle and senior leaders with training and development of links both 

inside and outside school, utilised to drive forward improvement.  There are further opportunities for 

benchmarking and working with other schools which Nower Hill intends to develop in the future.      

Examination results at KS4 and KS5 demonstrate that students at Nower Hill have made consistently 

well above average progress with progress eight scores of 0.51, 0.40 and 0.53 at KS4 and Level 3 

progress scores of 0.3, 0.23 and 0.22 at KS5 in the last three years.  This, alongside high attainment 

scores, most recently 57.2 at KS4 and 34.26 at KS5, means attainment is above both local and national 

levels, demonstrating that students are enabled to reach their academic potential at Nower Hill. 

The successful progression of students from both KS4 and KS5 at all academic levels to the next stage 

in the learning journey demonstrates that the wider curriculum at Nower Hill, including its focus on 

articulacy and developing the students’ cultural capital, is working to ensure that students reach their 

potential.  The school is particularly proud of its success in enabling students to gain entry into the 

most competitive institutions and courses, including within the Arts, as well as its successes in 

supporting students to gain entry onto highly sought-after apprenticeships. 

Following the lockdown period and the changes to assessments in some subjects at GCSE and A-level, 

curriculum plans have been adjusted. This has been discussed and reviewed at Annual review in 

Autumn 2020.  Catch up and intervention programs are being planned although this is a fluid process 

and information from internal assessments is used to fine tune and adjust planning and intervention 

programs over the course of the year.  Key foci for academic year 20/21 are examination year groups 

(11 and 13) as well as students arriving at KS2 below the expected standard in writing, reading and 

numeracy. 
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KIPS 

1.       Further improve and develop the curriculum and its delivery: 

a) Improve cross curricular links between subjects so that there is a greater shared vision around 

the way in which concepts and skills are taught across subjects. 

b) Increase the numbers of students completing the full EBacc by increasing the number of 

students taking a language at GCSE 

c) Ensure all gaps in the KS3 national curriculum are filled so that all content is covered. 

d) Increased opportunity for observation and sharing of good practice within and between 

departments  

e) Develop and implement intervention and catch up strategies that bridge gaps which 

developed during the lockdown period. 

f) Adjust subject curriculum s to ensure they match the changed needs of students following 

lockdown 

g) To plan, train and prepare staff, students and parents for remote learning should there be a 

return to remote learning or blended learning. 

2.     Improve links to other schools and benchmarking exercises to improve performance within 

subjects and the school as a whole.  

Achievement Gap Challenges 

Nower Hill is a truly comprehensive and inclusive school which welcomes students from a wide variety 

of backgrounds and educational needs.  The school is proud of its ability to cater for all students and 

to deliver an academically ambitious curriculum for all. The goal is to diminish and remove any 

difference in attainment between groups of students who nationally and historically have performed 

less well than others. 

Nationally, disadvantaged students perform less well than their advantaged peers.  At Nower Hill there 

is a clear focus on ensuring that this difference is diminished.  The Pupil Premium (PP) Coordinators’ 

work across the school to provide professional development for all colleagues, regarding the strategies 

which are most effective in supporting disadvantaged students to reach their potential.   The PP 

budget is spent carefully, keeping in mind the ultimate aim of ensuring maximum impact of spend for 

students entitled to this resource.   In two out of the last three years, the progress of disadvantaged 

students at Nower Hill has been above the average progress of all students nationally.  However, there 

is still a difference compared to their advantaged peers both nationally and within the school and as 

such, it remains a focus of the school’s efforts. 

Performance of ethnic groups varies from year to year, with the larger ethnic groups in the school 

community consistently performing well.  The groups of students which have a history of poorer 

performance in common with the national picture are Black Caribbean, and to a lesser extent, Black 

African.  These groups are a relatively small proportion of each cohort, but the school does not want 

to leave anyone behind and has recently appointed a BAME Coordinator to provide a clear whole 
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school strategy for addressing this underperformance.  As a small group, personalised strategies for 

raising performance will be utilised, recognising that each student has their own particular barriers to 

learning. 

The performance of different genders based on expectations for boys and girls, continues to be an 

area on which the school is focused.  Many of the STEM activities have female only elements, with a 

clear intention to involve students with as many positive female role models as possible.  The careers 

program is well developed and provides many opportunities for students; much of this is focused on 

raising the aspirations of groups of students who may be under-represented in certain roles and 

institutions in the wider community.  The careers advisors use a wide variety of high quality tools to 

expose students to the full range of career opportunities available to them and demonstrate how 

these are achievable. 

Students who arrive at Nower Hill with below expected national standards in reading and maths are 

involved in a range of highly successful programmes designed to support students in making the rapid 

progress needed to catch up with their peers.  For some this involves the first two periods of each day 

involved in focused numeracy and literacy schemes, whilst with others it involves shorter “top up” 

interventions including Toe by Toe, Lexia and Achieve 3000.  Evaluation of these interventions 

demonstrate that they rapidly accelerate students' reading and spelling ages. 

During the lockdown period, gaps may well have widened and new gaps arisen due to the individual 

experiences of students during the lockdown.  A focus of all teachers following lockdown is to identify 

gaps such that they can be addressed through curriculum planning and wave 1 strategies.  Where 

students need extra support we are planning intervention strategies with clear impact to ensure any 

differences are diminished.  Part of this process has been identifying students who are technological 

barriers and ensure equipment is in place to address. 

 

KIPs 

1.    Further diminish the difference between key groups, particularly working to address unconscious 

bias, which research indicates is a key factor.  Groups which will be a focus include: 

a) disadvantaged and looked after students 
b) BAME students 
c) Genders in particular subjects 
d) Students arriving at Nower Hill below national expected standards in English and/or Maths     

2. Identify where gaps have occurred or widened during the lockdown period and work in a number 
of ways to diminish these differences: 

a) Adjust curriculum plans and SoW to take into account of differences in the curriculum 
caused by remote learning 

b) Implement wave 1 interventions to address the needs of those students who are behind 
their peers 

c) Plan and deliver intervention and catch up strategies that meet the needs of students who 
have fallen further behind 
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d) Identify and support students where lack of access to technology or other resources such 
that these can provided should there be another lock down period. 

 

 

 

SEND 

 

The Achievement and Inclusion Faculty runs a variety of interventions before, during and after the school 

day. The interventions aim to support mainstream learning and to boost students’ academic and social skills 

as required. For a small number of students there are targeted lessons during the school day. For example, 

a group of Year 7 students with high needs attend transition group lessons, students in Year 8 with lower 

Reading Ages attend supported reading lessons, whilst another small group of Year 8 have 4 lessons a week 

focused on comprehension and communication. Further provision is made at the end of school day as 

additional support for SEN students who would benefit from further input.  We currently run 4 days’ worth 

of period 7 lessons for SEN students who need extra support in Numeracy and Literacy and also our EAL 

Learners. After the lockdown period we found it more pertinent than ever to start the registration 

interventions and the Period 7 lessons straight away so these have been running since the start of term. In 

KS4 we have a group of students who have one reduced GCSE option and instead attend Study Plus, where 

they receive additional Maths and English teaching. 

  

Interventions include 1:1 intervention such as Toe-by-Toe, Stride Ahead and Spelling revision. This year we 

have overhauled our spelling intervention by not buying into a resource but instead collating Faculty words 

from all Curriculum Leads so the students are not only practicing the spellings in their interventions, but also 

then using them on a daily basis within their lessons. Small group interventions, led by teaching assistants, 

also take place. These include Handwriting Club and Reading with Inference and they are run during the 

morning registration periods. We have been focusing this term on how to ensure we are using the correct 

interventions for students by paying particular attention to baseline testing a student when they begin the 

intervention course and by clearly tracking their progress in the intervention so we can effectively measure 

impact. Two computer interventions we use are Lexia Power Up and Achieve 3000; these programmes are 

used during Support for Learning lessons. We use interventions where impact can be measured and progress 

monitored. The Inclusion Team meets each half term to review practice and progress. We current have the 

following registration interventions running: 

 

Intervention Year group Number of children involved 

Toe by Toe Year 8 & 10 4 

Handwriting  Year 7-11 17 

Maths (small group teaching) Year 7-11 28 

Understanding ASD Year 8 & 10 2 

EHCP meeting groups Year 7-11– all EHCP students 43 

Spelling Year 7 & 9 7 

Period 7 Numeracy and Literacy 
Support 

Year 7-11 10 

Period 7 EAL English support Year 7-11 9 

6th Form Monitoring  Year 12 & 13 18 
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2018-19 SEN Data 

2018-19 

Year 11 whole school results for SEN Pupils (Cohort of 42 

SEN/ EHCP pupils) 

55% of pupils received a grade 9-4 in English 

55% of pupils received a grade 9-4 in Math 

Year 11 S4L (Study Plus) 

67% met or exceeded their MTG in English Literature 

50% met or exceeded their MTG in English Language 

50% of pupils met or exceeded their MTG in Math 

Year 11 EAL iGCSE overall 

100% of pupils achieved a grade 9-4 in English EFL 

Year 7 S4L progress 

100% of pupils made at least 1 level of progress 

(December 2018 and June 2019) with Lexia 

75% of pupils made 2 to 3 levels of progress with Lexia 

between December 2018 and June 2019 

N/A 

Year 7 Functional Skills English 

100% of pupils at Entry level 1 

 

In 2017-2018 58% of our SEN students, (including those with an EHCP), received a grade 9-4 in English and 

62% of these students received a grade 9-4 in Maths. In 2018-19 55% of SEN students received a grade 9-4 

in both English and Maths.  

  

The Catchup Fund is utilised by Maths, English and Inclusion Faculties to support students with accelerating 

their progress in English and Maths. Currently, the focus is on students who have not attained National 

Standard at KS2.  In September 2019, 63 students had not attained National Standard in KS2 English and 34 

in Mathematics. 

 

There are 40 students who were selected for a small group Accelerated Maths Intervention, 4 students 

received 1:1 Toe by Toe, a further 44 students were enrolled onto Accelerated Reader and a group of 9 

students are participating in Reading with Inference. The sets of students are reviewed and amended every 

12 weeks. 19 Students have been placed in the Transition Group, which means that they receive 10 periods 

a week covering Mathematics and English daily, alongside Science, Art and Drama once a week. 
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The student body at Nower Hill currently includes 48 students with EHCPs.  Disabilities include physical, 

hearing and visual impairment, as well as autistic spectrum disorders (ASD).  The student body includes a 

further 191 students coded as SEN support, with the same categories of disabilities.  10% of our students 

require SEN support compared to 11.9% nationally.  2% of our students have a SEN action plan or EHCP. The 

national figure is 3.1%   

 

The main part of the school was built in the 1930s and is on several levels. Although there are lifts to enable 

some of these to be accessed, not all levels are accessible by wheelchair. However, curriculum and extra-

curricular activities are accessible to all students with disabilities as appropriate.   Steps have been taken to 

improve facilities for disabled students around the school. These are set out in the school’s Accessibility Plan 

which is reviewed each term. 

  

We have a detailed SEN register referred to as a Provision Map. This elucidates the needs, targets and 

strategies advised to support our SEN students. The information is duplicated on MINT Class to support all 

colleagues to deliver inclusive lessons. We also have a costed provision map that analyses the SEN spend in 

the school. We are well funded and the high level of human resource allows for effective delivery.  

 

KIPs 

1. To continue progress development around monitoring interventions through evidence based 

scrutiny, testing and data.  

2. Develop a new small group teaching programme with the Teaching Assistants utilizing their skills 

and basing the model on wider research and successful implementation in other schools.  

3. BAME provision to be developed and progressed to close the gap in achievement for Black and 

Ethnic Minority students 

 
 
 
Evaluating 6th Form provision 
 
Nower Hill 6th Form is highly innovative, always trying to find new ways to provide opportunities for 

students, to motivate and inspire them to achieve their very best. The atmosphere in the 6th Form is 

one of discovery and curiosity with students always wanting to know more about their subjects, and 

having been inspired by their teachers to do so. Teachers pride themselves on their A-Level teaching 

and are always curious to further their own subject knowledge too. Very dedicated teachers with a 

high level of expertise drive students forward to make outstanding progress and attain places on the 

most competitive university courses. In 2019, the 3-year T score was grade 2 (2.33), placing Nower Hill 

in the top 5% of schools nationally (this is the national position compared to the A-level outcomes of 

2996 schools and colleges in the UK). Nower Hill was awarded a Certificate of Outstanding Progress 

by ALPS in 2019. Although performance measures were suspended for the 2020-21 cohort, 

destinations data were as strong as ever, with 2 students being accepted into Oxbridge and 4 students 

going on to study Medicine. 143 of our Year 13 students gained a place at their University of choice. 24 

students needed to go through clearing. 

 

We do everything we can to support students in managing the transition between GCSE and A-level 

and in becoming independent learners. Before even starting 6th Form, the Y12 Taster Day and bridging 
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work helps to prepare students for their A-levels, and as soon as students start in Y12, a 

comprehensive Induction Programme is delivered, facilitated by Y12 and 13 being together in vertical 

tutor groups. Student feedback on the study skills workshop delivered during Y12 Induction Day in 

2019 revealed that 78% of students said they had learnt more about how to prioritise their time in 6th 

Form as a result of the induction. We have several study supervisors who work exclusively for the 6th 

Form and provide support with the transition from GCSE to A-level by delivering Mastery Learning 

sessions on time management, personal organisation and work planning, managing mobile phone use 

and revision strategies as well as mentoring small groups of students. Mastery Learning sessions mean 

that students are supported with the study skills they require to become independent learners. During 

the course of this half term we have developed significant online Mastery Learning resources to 

support students while they have not been able to come into school. A Wellness Club has also started 

to support students who might be struggling with their mental health. 

 

The Year Coordinators and Form Tutors deliver our comprehensive Personal, Social and Health 

Education Programme which prepares students for adult life. The programme covers a wide range of 

topics to support students including academic monitoring, student finance workshops, cyber bullying, 

healthy lifestyle, dealing with exam anxiety, UCAS personal statement support and preparing for post-

18 transition. This half term there has been a real focus on what makes good health and supporting 

wellbeing through the Wellbeing Wednesday initiative. We provide opportunities to enhance 

students’ skills, supporting them to understand their strengths and build their character. Each year, 

tutor groups raise money for St Marcellin’s Orphanage in Zimbabwe through fundraising initiatives. 

The culture in the 6th Form is very caring and nurturing, with teachers and form tutors being 

approachable and supportive. We give students a sense of control over their lives and set them up 

well for the future. Pastoral Learning Conversations take place during registration to gain student 

feedback regarding their experience of tutor time. Video resources featuring ex-Nower Hill students 

giving their advice on tackling A-levels are used to inspire students during tutor time. ‘Sharing best 

practice’ is a feature of every meeting of the 6th Form pastoral team, during which tutors share top 

tips for tutor time and their experiences of delivering aspects of the pastoral programme such as 

academic monitoring. During the academic monitoring period, tutors have 1:1 appointments with 

their tutees, and students value being given more attention by their tutor and having the opportunity 

to discuss their academic progress as well as any barriers or challenges they are experiencing in 6th 

Form in general. Students complete questionnaires in advance of the meetings to discuss with their 

tutor and students’ answers provide a prompt for discussion. 

 

In terms of preparing students for post-18 destinations, including higher education, higher and degree 

apprenticeships and employment, emphasis is placed on super-curricular enrichment to enhance post 

18 UCAS/apprenticeship applications. Nower Hill has an excellent track record in supporting students 

through the UCAS process: In 2020, 52% of students received offers from all 5 of their universities 

showing the strength of their applications. An astonishing 92% of students received at least 3 offers 

from universities and there was not a single student who did not receive an offer. All Year 12 students 

are provided with a work experience opportunity in a place of employment that will give them 

experience in the field related to their future course at university or potential career.  This enables our 

students to have an advantage in the competitive arena of applications to higher education. In 

2019/20, in partnership with our Alumni Association Future First, a programme of alumni talks was 

arranged for students during Mastery Learning sessions. The programme included finance and 
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business graduates, students on IT placements at Microsoft, a medical student and a marketing 

director for student accommodation. We were pleased that this year several alumni produced videos 

for our first ever virtual 6th Form Open Evening. 

For students with aspirations to apply to Oxford and Cambridge universities, medical and dental 

schools and other highly competitive universities and courses, we offer a full support programme 

called Aspire that starts in Y12. This features weekly sessions on topics such as: critical thinking (and 

higher order thinking) skills, preparation for interview, debating and influencing, and analysis of super-

curricular topics that extends students’ knowledge beyond the A-level curriculum. An Oxbridge 

admissions talk takes place every year, and subject support is provided for Oxbridge entrance tests. 

Mock interview experience is also arranged, both ‘in house’ and by arrangement at other schools. 

Support is given to all medicine applicants with regards to preparation for the UCAT and how to 

approach an MMI interview, including a mock MMI.  Coaching is also given to students whose offers 

are conditional on achieving a certain score in the STEP Mathematics papers, as well as to students 

sitting other common admissions tests. Our Aspire programme continued throughout lockdown, and 

Aspire students were emailed super curricular opportunities given help with their personal 

statements. This year, 19 students have applied to Oxbridge and 5 students have applied for Medicine. 

One student has applied to a conservatoire for music. 

In terms of student leadership and student voice, 6th Form Learning Conversations take place for both 

Y12 and Y13; teachers like the milestone to stop and reflect, and students say it is rewarding when 

they see changes in lessons or more of what they have requested during their Learning Conversations. 

Following these conversations, teachers summarise the strengths, areas for development and actions 

in each subject. Strengths identified year-on-year have included: resources provided, discussion 

activities in lessons, knowledgeable teachers and good teaching, flipped learning, interventions, 

friendly, approachable and supportive teachers, and the provision for student freedom and 

independence. The Senior Student Leadership Team has been expanded and improved to include the 

following committees: Wellbeing Committee, Environmental Committee, Charity Committee, Sports 

Societies Careers and Super-Curricular Committee and Social and Prom Committee. A new Equality 

Committee was created during school closure, and the Sports, Societies, Careers and Super curricular 

Committee has been divided into 2 Committees due to the number of students who applied for Senior 

Student Leader positions. The names of the new Committees are the Sports and Leisure Committee 

and the Careers and Super curricular Committee. The Head Boy and Girl have been excellent about 

producing ‘welcome back’ videos introducing themselves to lower school students and welcoming the 

new Year 12s into 6th Form. The Heads of the different Student Leadership Committees, including both 

Y12s and Y13s, feedback on their progress at weekly meetings with the 6th Form Team. 

Senior Student Leaders organise a varied social programme as well as leading whole school events and 

representing the school at a number of events, such as the 6th Form Open Evening. All Y12 students 

gain the opportunity to develop leadership skills as a result of assisting in lower school lessons in a 

formalised Classroom Support Programme. Y12 students also benefit from the numerous 

opportunities provided by faculties and other areas of the school in respect of volunteering.  
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KIPs 

1. Revise the pastoral curriculum to make it even broader and to include the new character 

curriculum and RSE guidance. 

2. To maintain or improve the ALPS value added grade 3 or above and reduce the possibility of 

any subject achieving value added sig- at Level 3; regular and robust monitoring of student 

progress to facilitate this target. 

3. Further enhance the provision for, and impact of, 6th Form Student Leadership. 

 

Alternative Provision 

Nower Hill is committed to arranging alternative provision for the education of students who, because 

of exclusion, illness or other reasons which cannot be accommodated within our school community, 

would not otherwise receive suitable education. We are able to direct students to off-site provision to 

support bespoke and closely targeted improvements to their behaviour, attitude and attendance.  We 

are also able to arrange for the education of a student on a fixed period exclusion of more than five 

days if deemed appropriate, although we have not had to do so for quite some time.  

The best alternative provision appropriately meets the needs of the students who require it and 

enables them to achieve good educational attainment on a par with their mainstream peers. Provision 

will differ from student to student, but we endeavour to ensure that all alternative provision for our 

students should achieve: 

 good academic attainment – particularly in English, Maths and Science– with appropriate 

accreditation and qualifications;  

 that the specific personal, social and academic needs of students are properly identified and 

met in order to help them to overcome any barriers to attainment – this is key to our planning 

when students transition to alternative provision;  

 improved student motivation and self-confidence, attendance and engagement with 

education; and  

 clearly defined objectives, including the next steps following the placement such as 

reintegration back into mainstream education, further education, training or employment. 

 

There are a variety of strategies that we use at Nower Hill depending on the individual situation of the 

student. The first of these may be the managed move of a student, which is a ‘transfer’ from one 

school in Harrow to another, with the full consent of parents/carers. This may be appropriate as an 

alternative to permanent exclusion following a serious incident; as a strategy when the school has 

exhausted all avenues of support with a student and no improvement is evident in their behaviour; or 

when a student is extremely vulnerable to negative influences. Nower Hill is a member of the Harrow 

High Schools group and together we refer to our shared policy document with regard to all managed 

moves between the schools. The move is conducted on a 6-week trial basis and members of staff are 

allocated to represent the schools to ensure accuracy of information, handover of the school file and 

the arrangements for monitoring during the trial period. If the trial period is successful, the student 

will transfer permanently to the recipient school roll. However, occasionally, an agreed extension to 

the trial period is needed alongside additional support to ensure success for the student. When Nower 

Hill students enter a managed move trial at another Harrow School, colleagues arrange visits at timely 

intervals to monitor progress, however, we do wish to formalise this process with additional family 

involvement. 
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Due to the lockdown period and the requirement to keep students in their own Year group bubbles, 

managed moves ceased to be authorised for the foreseeable future and students were, where 

appropriate, returned to their home school. Regular communication is maintained across the Harrow 

High Schools group and will be reinstated when the restrictions allow for it. 

 

An alternative avenue is to arrange for either a respite place or a full-time placement at The Jubilee 

Academy (TJA). Nower Hill secures six places at TJA annually to be used as a restorative intervention 

which will enable a student to achieve bespoke targets set by Nower Hill. On occasion, it has been 

necessary to move students on a full-term basis, however, this only happens when all other supportive 

interventions have been unsuccessful and is deemed by ourselves, the parent/carer and the student 

to be the best outcome for the student and to avoid a situation where they may otherwise face 

permanent exclusion. Respite at TJA is for students who would benefit from short term additional 

support, over and above what is available at Nower Hill, in order to return to and fulfil their potential. 

TJA will want the student to be reflective during this period and they work collaboratively with the 

student, parents/carers and Nower Hill to facilitate a smooth and sustainable process of change. 

Respite will be based around an action plan, agreed between Nower Hill, the student and 

parents/carers, of desired outcomes which will enable the student to achieve the targets necessary to 

return to school. This action plan will be reviewed with the student, parents/carers and Nower Hill 

colleagues at key intervals determined by the length of the placement. Whilst students are at TJA, 

either on a respite or full-time placement, Nower Hill continues to work collaboratively with TJA and 

are rigorous about maintaining records with regards to attendance and punctuality, progress and 

outcomes. 

Since the lockdown period and under current restrictions, respite places have been allowed to be 

sourced for our students where appropriate. Currently, we have three students receiving their 

learning at The Jubilee Academy. 

 

Sometimes a student is referred to The Helix Education Centre who support students from all Harrow 

Schools. This is Harrow Local Authority's Education Other Than at School (EOTAS) service. Although a 

Pupil Referral Unit, they also offer Hospital Education, Home Tuition and an outreach Inclusion 

Support Team. Students are usually referred to The Helix when they have been permanently excluded, 

although we also utilise The Helix to provide home tuition for vulnerable students such as school 

refusers. 

Currently we are referring a Year 11 student for home tuition through the Helix Education Centre due 

to ongoing Mental Health issues and their subsequent school refusing. 

 

Another outreach programme is available to us by way of Red Balloon. Red Balloon provides an 

‘intensive care’ full time education for pupils aged between 9 and 18 who are unable to attend school 

because they have suffered trauma that makes them particularly vulnerable. Red Balloon provides a 

safe environment with clear boundaries for behaviour and an individual full-time academic, pastoral 

and therapeutic programme. Students at Red Balloon become self-confident, learn how to protect 

themselves from intimidation, recognise when it happens to others, and learn ways of dealing with 

behaviour of this kind. Once pupils have regained their confidence and are able to cope academically 

and socially, they are supported in their return to mainstream school, their entry to further education 

or into employment. We have used this provision on rare occasions for our most significant school 

refusers. 
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Finally, the school utilises Academy 21, an online education service that helps schools and local 

authorities to meet the challenge of delivering quality alternative provision for students with a broad 

range of needs throughout the academic year. For example, a student was supported in working from 

home with a partially online timetable through Academy 21, partnered with a collapsed timetable at 

school of core subjects, bespoke to the individual. Short and long term provision is available through 

Academy 21 and the subjects delivered are supported by a comprehensive approach to attendance 

and progress reporting, thus meeting our safeguarding requirements.  

Whichever route the Alternative Provision for the student takes, the school will always ensure that 

parents/carers (and the local authority where the student has an EHCP) are given clear information 

about the placement: why, when, where, and how it will be reviewed. The school will keep the 

placement under review and involve parents/carers in the review which will be decided on a case-by-

case basis, however, reviews are frequent enough to provide assurance that the off-site education is 

achieving its objectives and that the student is benefitting from it. 

 

KIPs: 

 

1 Develop school processes leading to the use of AP, review of impact whilst students are 

in AP, including communications between school, AP and home, and students’ progress 

to return to school or alternative. These processes are where it is suitable due to the 

current pandemic restrictions 

2 Review AP across LA, taking into account best practice and opportunities which are fully 

inclusive and which may be of benefit to our students, whilst adhering to the Government 

restrictions currently in place 

 

 

Behaviour and Attitudes 

 

Nower Hill enjoys excellent student behaviour, largely due to the outstanding pastoral teams and 

systems in place.  Twelve forms in each Year Group (from Years 7 - 11) are led by two Year 

Coordinators, who work collaboratively alongside an Assistant Headteacher for each Key Stage.   In 

6th Form, there are 18 form groups, vertically structured, and led by a Head of 6th Form who is also 

an Assistant Headteacher, alongside a Deputy Head of 6th Form/Year Coordinator, and a second Year 

Coordinator as well as a 6th Form Assistant Year Coordinator.  The three assistant Headteachers for 

each Key Stage are managed by the Deputy Headteacher Student Support, who is also the Designated 

Safeguarding Lead (DSL). The Year Groups are ably assisted by a Student Services Team, who are the 

“go to” people for the students in terms of their daily needs.  The Attendance and Behaviour Officers 

work closely alongside the team, particularly the Year Coordinators, and have detailed knowledge of 

the students and their families.  The Daffon Centre is an inclusive space which provides support in 

terms of workshops ranging from anger management to reflecting upon discriminatory behaviours 

and works in close partnership with the Year Coordinators, the School Counsellor and the Medical 

Team.   

 

We are proud of the calm and orderly environment in school, despite the challenges of a relatively 

small site for a large number of students.  Behaviour and attitude of students is managed through 
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clear and effective systems which are at the core of everyday school life. Consequently, the school 

environment is positive and welcoming, as well as safe.  Systems are reviewed annually through 

detailed consultation and once changes are agreed and ratified by all stakeholders, these are 

communicated clearly to students, to staff and to families.  These systems, with the Ladder of Rewards 

and Ladder of Consequences at the heart, enable transparency of expectations and a positive learning 

environment for all.  Consequently, students are highly motivated to achieve, for their achievements 

to be recognised, and these positive attitudes have a knock-on effect on attainment, which is 

discussed further in Quality of Education. 

 

Despite the need for consistency in applying the systems, there is a strong recognition of students as 

individuals and rather than a dictatorship, the Behaviour Policy encourages a more humanitarian 

approach of consistency within recognising, respecting and valuing diversity and individual 

differences.  When students make poor choices, these provide staff with opportunities which are 

restorative rather than only punitive. 

 

Where students have external agency involvement, the school ensures that strong and effective lines 

of communication exist to maximise support for the student.  Staff are swift to respond to requests 

for information from external agencies, and equally rigorous in securing additional external support 

where deemed necessary.  The SENCO is part of the Senior Leadership Team and holds strong links 

with the relevant Local Authorities to ensure transparency of practice and to quality assure that 

students’ needs are being met.  PEP meetings for CLA are thoroughly planned and well managed, 

including the setting of budgets to accommodate each child’s learning needs.  Our Medical Suite is 

maintained by a Welfare Assistant as well as a Paediatric Nursing Sister; medical care plans are devised 

alongside professionals and families prior to children joining the school and are frequently reviewed 

and discussed with families. 

 

Students, staff and families are clear about protocols and policies around bullying, discrimination and 

peer on peer abuse, which ensures a safe environment for all.  These consistent messages are 

reinforced by teachers and the Student Support Team, and underpinned by annual assemblies led by 

the DSL, which are appropriate to the children’s developmental stages and shared with families on the 

school website.  The assemblies are also differentiated and delivered to small groups of students with 

specific learning and communication needs, in the form of social stories. Additionally, a bullying box 

is placed at Student Services, where students are able to anonymously report any concerns.  As 

mentioned previously, we are in the process of trialing the addition of electronic systems for students 

to raise bullying concerns.  We encourage an open and trusting environment in school, where students 

have the confidence to seek out adult support, knowing that matters will be resolved in a swift and 

sensitive manner.  

 

Attendance and punctuality has remained consistently high over time.  It has remained above 96%. 

for the last 3 years, prior to the period of school closure due to the Covid-19 pandemic. Attendance 

data is analysed rigorously by the Attendance and Behaviour Officers and concerns are immediately 

shared with the Student Support Team to enable strategic interventions.  Persistent absence is a top 

priority and the team are both creative and rigorous in doing all that is required to secure the most 

appropriate support for the relatively small number of persistent absentees.  Attendance and 

punctuality systems are frequently reviewed and refreshed alongside consultation with the relevant 
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stakeholders to ensure that there is buy in from all parties.  School data is regularly compared to 

national averages and we have an evidence base to demonstrate how our key students causing 

concern are improving their attendance, as well as the tenacious efforts made to engage additional 

external support for the most vulnerable families.   

 

Exclusions have decreased consistently over time and significantly over the last academic year (prior 

to school closure caused by the Covid-19 pandemic).  As a school, we recognise that excluding a 

student in any form is detrimental to a student’s learning, so a minimal approach is always taken; 

when excluding, we are clear about the desired impact, and this often involves deepening engagement 

with families.  The Internal Exclusion Facility is used to ensure work completion alongside restorative 

processes, and analysis of recidivism and possible reasons for it.  This enables us to strategically 

address the behaviour(s) causing concern and barriers to learning. Fixed Term Exclusions (FTEs) have 

been reduced dramatically by 75% over the last year (prior to school closure caused by the Covid-19 

pandemic).  FTEs are used to reduce any risk to other students caused by the behaviour of the 

excludee.  At all times, safeguarding and the individual needs of a student are taken into account 

before a FTE is issued, and they are always followed by a full reintegration meeting and a student 

returning to a Pastoral Support Programme, monitored by their Year Coordinator for a minimum 

period of 6 weeks post FTE. This allows close monitoring and guidance, regular liaison with families 

and a ‘tailored’ approach in order to support students to prevent reoccurrence of behaviours.  

Permanent Exclusions (PEx) have only ever been used as a last resort, when the school has exhausted 

all available strategies for dealing with a child, and the last PEx was issued in 2018.   Exclusion data is 

shared on a half-termly basis with governors, who quality assure the rationale for exclusions as well 

as follow up and support for students who have been excluded.   

 

Behaviour of students upon their return following school closure since March 2019 has been analysed.  

For the first month of the academic year starting in September 2020, data reveals that behaviour has 

improved, as there has been a significant reduction in Internal Exclusions, and there have been no 

Fixed Term Exclusions at all.  However, unstructured time is presenting some challenge alongside the 

practical challenges of maintaining Year Group bubbles in a limited space.  This is currently under 

review.   

 

KIPs 

1.  Increase in strategies to reduce recidivism of excludees, particularly for Internal Exclusions. 

2. Pastoral Support Plan impact analysis and review and revision required. 

3. Develop best practice around unstructured times for students whilst maintaining Year Group 

bubbles.  

 

 

Personal Development 

 

Nower Hill students are taught from the outset to prepare for their adult lives and this involves 

proactively teaching them how to become more confident, resilient and an integral part of their 

society.  We are confident that we are developing active citizens who are responsible and respectful, 

particularly when it comes to being tolerant and accepting of individual differences. 
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All aspects of our work promotes equality of opportunity, as we value each student, colleague and 

family’s uniqueness.  Our environment is fully inclusive, meeting the needs of all.  We value, model 

and proactively teach the British Values of democracy, liberty, law and mutual respect and tolerance; 

this permeates the curriculum - most specifically in Citizenship lessons, but also within all subjects as 

well as in assemblies and during Form Time as part of the Form Tutor Programme.   

 

We aim to develop our students’ character; we encourage the children to showcase positive personal 

traits, dispositions and virtues through taking up some of the many Student Leadership opportunities 

we offer.  Cooperation and reflective behaviour is encouraged in all aspects of school, modelled by 

the staff and reflected for students in the Ladder of Rewards, which they strive towards. 

 

We are ambitious about developing students who have good mental health, and who will become 

young adults who are increasingly resilient to a changing and challenging world.  Mental wellbeing is 

an essential aspect of the Form Tutor Programme, and mental health (and ill health) is openly 

discussed.  Students are offered an opportunity to contribute their views on mental health through a 

variety of vehicles; Form Time, Student Council, and through electing to become Peer Mentors to 

younger students or through applying to be a Wellbeing Prefect (Year 10 and 11) or a 6th Form 

Wellbeing Leader.  Students in these groups are offered opportunities for training, such as becoming 

a Mental Health First Aider through St John’s Ambulance, participating in Safeguarding Training led by 

the Counsellor or as part of the Diana Award’s Anti Bullying Ambassadors. 

 

At the start of the academic year (Sept 2020), we placed an emphasis on extended registration to 

support students on their return to school after a lengthy period away due to Covid-19 lockdown. All 

year groups received a registration tailored package prepared by The Riot Act and focused sessions 

were delivered by Form Tutors.  Key topics discussed included social distancing, physical and mental 

health and staying safe online. Alongside this registration programme, each student was given their 

own information booklet, detailing key guidance about a safe return to school. 

 

In October 2020, a selection of KS3 and KS4 students were involved in a Pupil Voice exercise to gauge 

student opinion since their return to school. A focus was placed on safety and wellbeing and results 

are being analysed and reviewed to consider further improvements within our school setting. 

 

Our counsellor regularly delivers staff training as we regard it essential that all staff are cognisant of 

the challenges that adolescents face in the current world and which are reflected by students as 

reported in counselling sessions, and through communications with their Form Tutors, Year 

Coordinators and Student Support and Achievement and Inclusion staff.   

 

Students are taught to recognise dangers in technology and social media; to external dangers as well 

as threats to their own mental wellbeing.  This work is coordinated by the School’s E-Safety 

Coordinator, and further detail is available in the Safeguarding section under Leadership and 

Management.  Students are confident about recognising online and offline risks, including FGM, DV, 

CSE, CCE, forced marriage, child on child abuse, substance abuse, extremism and radicalisation as well 

as gang activity. 

 



28 

Students are encouraged to develop understandings of healthy relationships, pitched to the 

appropriate developmental stages throughout their secondary school journey.  This includes sex 

education, taught as part of the Relationships and Sex Education course. 

 

Physical health is taught proactively in the Citizenship Curriculum, but also forms a significant focus in 

PE and Sports Studies, as well as being part of the Form Tutor Programme.  Healthy eating, getting 

sufficient exercise and drinking enough water is regularly emphasised to students. Tailored 1:1 

appointments with a focus on students looking after themselves are also supported by staff in the 

Medical Suite.  Since our return to school in September 2020, our Welfare Assistant has conducted a 

series of short welfare sessions with Year 7 to support their transition to secondary school. During 

these sessions the following topics in small groups were explored: Introduction to the Medical Suite, 

guidelines for attending the Medical Suite at Nower Hill and a discussion regarding health, wellbeing 

and student support. Furthermore, this year we have implemented a confidential ‘question box’ which 

is displayed in the Medical Suite to encourage all students to raise any concerns or questions they may 

have in a safe and supportive environment.  Additionally, our extensive extra-curricular offer also 

offers students the opportunity to engage in further exercise and maintain good physical health. 

 
A strong and well experienced Careers Team ensures that there is an effective Careers Programme in 

place to ensure smooth transition to next stages in the students’ education decisions whilst in KS3 and 

KS4, as well as progression to further education, training and employment post-16. A specialist UCAS 

advisor is available to provide information, support and guidance to students during their 6th form 

journey, and external specialists are called upon to support specialist applications, such as those for 

potential medics.  Students have multiple opportunities to consider their future careers due to a 

number of events planned for them by the Careers Team. 

 

 

Spiritual, Moral, Social and Cultural Development 

 

At Nower Hill we recognise that the personal development of children, on a spiritual, moral, social and 

cultural level, plays a significant part in their ability to learn and achieve.  We therefore aim to provide 

an education that offers students multiple and varied opportunities to thrive. For example; having 

their own values and beliefs, own high standards of personal behaviour, a positive, caring attitude 

towards others, an understanding of their social and cultural traditions, their ability to celebrate each 

other’s successes and their access to a range of educational visits. Diversity is celebrated in our school 

and everyone is treated as a unique individual.  Throughout our rich curriculum and wider school 

opportunities, we promote development of all four SMSC dimensions for our students, for example 

through our school climate and ethos, Citizenship, PRE and Personal Development lessons, student 

voice (The School Council) and daily pastoral time including weekly assemblies. 

  

Year Group assemblies during the Autumn Term 2020 continue to be delivered in half year group 

format to minimize the number of staff and children in close proximity. Alongside this, Year Co-

ordinators continue to run virtual assemblies where a face to face assembly is not possible.  

 

Multiple carefully constructed activities ensure that students are encouraged and challenged, as we 

recognise that this helps them to flourish in developing critical thinking skills. Through a regular ‘silent 
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reflection’, students are encouraged to be considerate and to reflect on their own beliefs and 

perspective on life as well as to appreciate the feelings and values of others. Students are encouraged 

to contribute to the silent reflection topics and to share their thoughts and feelings regarding current 

issues in the world today. Students develop their moral compass by showing the ability to recognise 

the difference between right and wrong and to apply this understanding in their own lives. Legal 

boundaries and the law are explored through Citizenship lessons to facilitate greater understanding 

and the school’s Behaviour, E-Safety and Anti-Bullying Policies provide a framework for students and 

their families to gain clarity regarding their safety within their school community and beyond. 

All students at Nower Hill benefit from a wealth of social opportunities. We encourage mixing in 

lessons through group work, the extensive extra-curricular programme and enriching activities 

throughout the school calendar, including educational trips and visits.  Students use a range of social 

skills in different contexts, for example working and socialising with other students, including those 

from different religious, ethnic and socio-economic backgrounds.  Students contribute to Multicultural 

Day and work as a team in the whole school annual Sports Day. KS3 students take ownership of their 

Enrichment Pass in Year 7 and 8, which inspires teamwork, communication and kindness. 

Since our return in September 2020, we have continued to offer an out of hours extra-curricular 

programme to encourage social development and further enhance learning opportunities outside of 

the classroom. Although the timetable is slightly reduced due to the Covid-19 Pandemic restrictions, 

all students still have the opportunity to take part in a club of interest either during lunchtime or after 

school. We shall continue to rotate our offering of clubs half termly to increase participation amongst 

the children. 

Working together, mutual respect and the demonstration of tolerance are key values embedded in 

the fabric of the school. It is the responsibility of all staff to ensure that they support and model these 

values. Tolerance to those with different faiths and beliefs is promoted in our PRE curriculum, 

assemblies and other opportunities to explore faith occasions such as Harvest Festival.  Our Alan Senitt 

programme fosters inter-faith dialogue by getting our students to work with children from other 

schools including two faith schools.  In Citizenship, we work with Stand Up Education to deliver 

workshops for Year 9 and 10 students focusing on tackling anti-Semitic and anti-Muslim hate. Also, to 

develop media literacy and awareness of fake news.  We celebrate Diversity Week and have a weekly 

club for students within the LGBT+ community and any other students interested in diversity matters, 

called “Pride”.  

The school is aware of the need to be vigilant when it comes to any extremist attitudes.  All staff are 

aware of the need to contact the DSL if they have any concerns of this nature. Our overriding aim is to 

teach children to be aware of and resilient to extremism. This involves students being taught how to 

ask probing questions and make sound judgements for themselves about what is right and wrong. 

Through our positive interactions and strong relationships with the students as a staff body we 

promote the development of self-confidence and a sense of identity. 
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KIPs  

1. To increase pupil voice opportunities within the school through Student Leadership Roles. 

2. To review our Personal Development, offer to ensure all students can access a wide and rich 

set of experiences, with a particular focus on the disadvantaged. 

3. Developmental working on engaging and including our hard to reach families.  

 

Contribution to school life and the wider community  

The Nower Hill way is understood and accepted by all in the school community. It is frequently referred 

to at assemblies, House meetings, School Council meetings, and in conversation between staff and 

students. At Nower Hill, we very much have a “can do” approach, and we aim for answers to 

reasonable student requests being “yes”, particularly when requests are to support community 

projects and charity; for us, kindness is strength. Any and all ideas and suggestions are valid and the 

student voice enables the sharing and discussion of ideas. 

Nower Hill is a community school which serves the local community.  85% of our students live within 

two miles of the school. We have excellent relationships with the local primaries from which our 

students come. These schools are invited in to attend dress rehearsals for school productions; a 

wonderful opportunity for the younger students to see their older peers in action. We seek to always 

develop and maintain excellent relationships with the local community. Any issue that is called into 

school is responded to by 6pm on the same day.  Issues that affect students are relayed to Form Tutors 

and Year Coordinators.  Students understand and support our responsibility to our school and 

community.  

As a particular focus, we seek to develop better relationships between a target group of students and 

the Safer Schools Officers and local police service, transport police and local shopkeepers. A group of 

vulnerable students meet SSO and a local PCSO to discuss issues of policing in the local community 

and this links well with Personal Development topics discussed in a previous section. 

Students are able to report their views and experiences to the whole school via assemblies, School 

Council and the well-received Nower Hill News, which is published every half term. This is an example 

of empowering student voice in working alongside the local community. This process develops 

respectful and positive attitudes toward the police, local bus company personnel and neighbourhood 

shopkeepers. 

Nower Hill students promote a positive image of the school in the local community through 

showcasing their various talents; they enjoy visiting care homes, day care centres and primary schools. 

Our Head of Music has introduced a Friday lunchtime concert where the various school bands play 

outside in the sunshine over the summer months; students enjoy the music and it is a great way to 

promote and showcase further talent.  

Students who perform outside of school make excellent ambassadors for the school. The students’ 

respect, courtesy and good manners, plus pride in themselves and their school are frequently 

commented upon when they enjoy trips and visits outside of school. Inside school, we also mark 
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special occasions, such as holding a two-minute silence on Armistice Day; students are taught that this 

is a mark of respect for all those who sacrificed their lives in previous conflicts. On this occasion the 

entire school community stands together as the last post is played. This is a symbol of community 

solidarity and upholding British values of democracy and liberty. 

Students have the opportunity on many occasions in the life of the school community to take up roles 

of leadership such as Form Representatives, School Council Representatives, House Leaders, subject 

prefects, peer mentors. Students are also encouraged to join various committees such as the 

Wellbeing and Environmental Committees. These leadership roles enable students across the year 

groups to work together and develop friendships and a sense of community, furthering the social knit 

of the school and wider community.   

6th Form students have opportunities to work with and lead the lower school in projects, competitions 

and school assemblies, making excellent role models. Here we are developing active citizens who are 

responsible and respectful. There are numerous opportunities for students to take part in 

competitions and challenges. These are such that all talents may be acknowledged. Taking part builds 

resilience and develops an active citizen of the school community.   Displays around school showcase 

numerous photo boards, depicting students taking part in the many activities offered. These images 

encourage a sense of belonging and participation.  

The School House System consists of 6 Houses: Bannister, Franklin, Gandhi, King, Nightingale and 

Shabazz; these houses represent people who have such virtues that we wish to emulate as the “Nower 

Hill Way”. All students at Nower Hill belong to a school House, with each House consisting of 13 Tutor 

Groups. The House system facilitates vertical interaction between all year groups. Conduct points, 

known as House points, are totaled and summarised each week. The House point summary is posted 

on the whole school noticeboard on the Student Google Suite every week. 

Half termly House competitions are rewarded by House points. The winners of the House competitions 

receive a winners’ House shield or cup to be presented at the House Assemblies. By having 

competition between Houses and collaboration within a House, we hope to build upon the excellent 

community cohesion and improve interaction and communication between all year groups. 

House assemblies take place every half term. These assemblies are created and delivered by the Heads 

of House and House deputies. This is an excellent opportunity for leadership and example as the Heads 

of House are ideal role models to the younger students. We try to showcase a talent at the start of 

the assembly, such as a student playing an instrument or delivering an outstanding piece of work - 

another opportunity for leadership and showcasing diverse talents and themes.  The House System 

offers an opportunity for students to compete and showcase talents that may otherwise go unnoticed. 

The variety of activity and competition is inclusive, such that every student can feel confident to 

participate, whether sprinting in the 100 m race or participating in the Easter egg competition.  Such 

competitions are character building and encourage participation and motivation of all.  The House 

Captains are determined in their pursuit for new ideas and competitions to enthuse and engage the 

student body. 

House assemblies will not occur as this will involve mixing of year groups in the school hall. Heads of 

House will look to produce a video message to be viewed in form time. 
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We have an excellent track record of charity fundraising throughout all year groups; we raise between 

8 to 9 thousand pounds every year for numerous charities.  Each Year Team adopts a charity and 

makes the fund raising a Year Group project. The Year charity is a focus of the Year assemblies. Guest 

speakers are invited to assemblies to promote each charity.  The whole student body is invited to 

apply for a special additional Mufti Day to support a charity of their choice. Students apply by letter 

and one charity is selected. The proceeds of the mufti collections are presented to the charity at a year 

assembly. Harvest Collections are led by the Form Tutors, which results in a very large collection of 

food items across all year groups. This is delivered to Millman’s Day Centre with whom we have an 

excellent and long standing relationship. The charitable nature of the school allows students to 

participate in a variety of community events. No matter how much is raised, the lesson learned is that 

kindness is strength and this is the Nower Hill way. 

School Council meetings are a structured format for student voice and enable dialogue between 

students and teachers. Form Tutors will know their students best and Form Tutors hear first-hand the 

current student opinion. Year Coordinators are very attentive to student voice as they interact closely 

with the year group on a daily basis. The agenda items are managed by Year 11 prefects who take 

minutes. Year Coordinators attend the meetings and ensure that outcomes are reported back to the 

form groups through the Council Reps. It is hoped that this system enables the students to voice their 

opinion with the confidence that their voice does matter and will, wherever possible, make a 

difference. 

As a Jack Petchey Award School, students are afforded the opportunity to nominate their peers for 

this prestigious award. Here, they acknowledge excellent community spirit, charity fund raising and 

caring for others. Such students are excellent role models and this acknowledgement makes a 

powerful learning opportunity.  

A group of active and very supportive parents make up the school’s PTA, who hold several social events 

throughout the school year. They also support school events by providing complimentary 

refreshments. Money raised by the group goes back into the school by funding numerous items and 

activities. 

KIPS 

1. Target vulnerable and hard to reach students/ families to include them more in the school 

community. 

2. To further develop students’ leadership opportunities. 

3. To develop NH students’ confidence and participation in being increasingly out in the local 

community to showcase talent and develop the character curriculum. 

Our Whole School KIPs which will be threaded throughout our work and which will be our main 
priorities in terms of making strong progress for the duration of this SEID: 

1. Review size and roles of Senior Leadership Team and the Governing Body. 
2. Development of SEND provision (MLD or ASD) 
3. Closing gaps with key groups:  Gender, Disadvantaged Students, BAME, SEND 
4. Reviewing accountability measures / development / external challenge 
5. EBacc 
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6. KS3 Curriculum / Cross curricular links 
7. Development of pastoral curriculum across the school to include character curriculum and RSE 
8. Development of student leadership 
9. Reduction of recidivism in terms of exclusions, with a particular focus on internal exclusions 

and restorative practices 
10. Engagement and inclusion of hard to reach families 
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Leadership & Management    

No.  Action  

  

Timescale  Person 

Responsible 

Budget or Resource 

Implications  

Monitoring (by who 

and how often) 

Success Criteria  Summary of Progress 

and/or changes  

1.  Review of leadership 

structure 

 

      

1.1 
Review job descriptions 

of Senior Leadership 

Team as part of the PAD 

process to identify any 

gaps in leadership. Look 

at SEID targets for 

2020/23 to ensure 

leadership in place to 

support 

 

In place 

for Sept 

2020 then 

on-going 

through 

the year 

 

LV 

 

Possibility of 

Associate SLT posts, 

or additional 

permanent SLT 

posts. 

Review at end of 

Autumn Term 

initially in case any 

recruitment 

necessary – LV 

 

Redefinition of roles as 

appropriate to provide 

leadership to meet KIPs for 

the next 3 years 

 

 

 

1.2 

Identify whether 

Associate Senior 

Leadership posts would 

be beneficial to the 

  
£2k per post plus 

relevant course 

(approx. £1.5k each) 

Annually – LV 

 

 

Retention of talented 

middle leaders; succession 

planning for SLT. Improved 

capacity to meet SEID 

targets. 
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school’s strategic 

direction. 

 

 

 

1.3 

With the Chair of 

Governors, review make 

up and skills set of 

Governing Body to 

identify possible gaps in 

governance expertise, 

particularly with a view 

to succession planning 

for long standing 

governors. Work with 

external consultant and 

Governors working 

party to meet March 

deadline for 

reconstitution of GB 

 

 

July 2021 

 

 

 

 

 

March 

2021 

LV/KW 

 

 

 

 

 

LV/KW/ + 

Governors 

working 

party 

No budget 

implications, but 

time commitment 

with regard to 

review and election  

Annually – LV/KW Continuity of a high 

standard of governance  
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1.4 Review of all TLRs as 

and when they arise to 

ensure no duplication 

and equity across 

curriculum areas  

 
LV/NH None As required when 

vacancies arise 

Reduction in % of budget 

spent on staffing 

 

 

1.5 

Review leadership of 

ESS staff and identify 

whether areas within 

the ESS team for 

realisation of synergies 

and other efficiency 

savings. Consistently 

review job descriptions 

and department 

structures for any 

departing ESS 

colleagues to identify 

efficiencies that could 

be made. Identify new 

technologies that could 

be used to improve 

efficiency in key 

administrative areas. 

Jan 2022 JSa/LV Possible 

reorgansiation may 

result in new posts, 

but would look for 

cost saving over 3 

years 

JSa/LV – half yearly 

reviews with key ESS 

managers 

Greater efficiency of ESS 

staff; multi-skilled teams to 

respond to patterns of 

business, more efficient 

monitoring of 

performance, more 

streamlined service for 

external stakeholders 
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2.  

Development of 

premises and facilities       

2.1 

 

 

 

With Finance and 

Premises Director, 

review buildings 

condition survey and 

development plan 

which was completed in 

June 2018 to update 

and review 

prioritisation of projects 

Jan 2021 LV/ASh No additional cost, 

as part of Arcadis 

SLS 

ASh/LV Identification of key 

projects to support 

teaching and learning 

agenda 

 

2.2 Working with Arcadis, 

plan potential CIF bids 

for the next 3 years 

 

 

July 2021 LV/ASh Dependent upon 

projects being bid 

for 

 

ASh/LV/JCl – 

annually to review 

progress and identify 

any changes 

Improvement of site 

leading to eradication of 

long term maintenance 

issues, cost savings in 

terms of utilities, improved 

staff well-being.  

 

2.3 Successful completion 

of the Gristwood 

changing rooms project  

 

Jan 2021 LV/ASh/JCl Already accounted 

for in budget 

(£750K) 

Arcadis/LV/ASh/JCl Improved health and safety 

for students doing PE; 

improved behavior of the 

students and sharper starts 

to PE lessons. Freeing up of 

space for further 

developments 
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2.4 Complete CIF bid to 

facilitate new languages 

block and assuming 

success, construction of 

new languages block in 

the main school campus 

 

Dec 2020 

(bid only) 

LV/ASh School contribution 

to maximize points 

awarded to bid. 

Arcadis/LV/Ash/JCl Improvement in uptake of 

languages by KS4 students 

to improve EBacc 

percentage entries and in 

turn, take up of MFL at 

KS5. Improvement in MFL 

results. 

 

 

2.5 Discuss and agree 

strategy for optimum 

use of vacated areas as 

a result of Gristwood 

building project with a 

view to extending 

catering facilities  

 

July 2021 LV/ASh Arcadis fees Arcadis/LV/ASh/JCl Improved student welfare 

through reduction of 

queuing time and 

improved lunch offer. 

Improved profit share from 

caterers. 
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Safeguarding    

No Action 

  

Timescale  Person 

Responsible 

Budget or 

Resource 

Implications  

Monitoring (by who 

and how often) 

Success Criteria  Summary of Progress 

and/or changes 

1. 
QA of safeguarding 

knowledge for students 

 

      

1.1 Student Wellbeing 

Ambassadors to be set 

up 

 

 

 

 

 

 

By Oct 

half term 

 

 

JSA / JS / KBE 

Wellbeing 6th 

Leaders 

 

Time for meetings 

 

 

SLT, Safeguarding 

Governors, Student 

Committee GB as 

scheduled 

 

Students are increasingly 

confident regarding key 

safeguarding issues. 

 

 

1.2 

Half termly Google 

questionnaires to test 

student safeguarding 

knowledge – set of 

topics for year to be 

determined 

 

 

Ongoing, 

at 

Wellbeing 

Committe

e 

meetings, 

at least 

termly 
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1.3 

 

Wellbeing Committee 

consultation with 

students regarding 

effective safeguarding 

practice in school 

 

 

 

 

 

 
JSA 

 

 

 

JSA to prep and 

hold meetings 

 

SLT, Safeguarding 

Governors, Student 

Committee GB as 

scheduled 

Students raise any 

safeguarding concerns to 

alert us to issues to address 

and most effective mode 

for communicating  

 

 

 

1.4 

Key safeguarding topics 

to be translated into 

Social Stories for 

students with 

communication 

challenges and 

delivered 

 

 

 

 

By Dec 

2020 LK TA time  Students with 

communication issues have 

a thorough understanding 

of safeguarding issues and 

know how to report them. 

 

2. QA of safeguarding 

knowledge for staff       
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2.1 

 

Termly safeguarding 

item on agenda for 

Faculty Meetings – pre-

determined and 

provided to CLs 

 

 

 

 

 

Termly; 

before 

Dec 2020 

 

 

 

JSA / JKW 

 

CCO 

 

Planning within 

schedule for 

Faculty Meetings 

JSA / NH, updates to 

Student Committee 

GB 

 

Staff feel increasingly 

secure regarding 

safeguarding knowledge 

due increased 

opportunities for 

discussion in different 

forums and in smaller 

groups. 

 

 CCO to add to calendar 

  CCo     

 JSA to establish items 

for 3 agendas annually 

 

By Sept 

20 

 

JKW / JSA 

 

Planning and 

delivery by CLs 

 

   

 Wed INSET to include 

Safeguarding items for 

discussion to ensure 

depth of understanding 

and ability to apply in 

practice. 

 

Ongoing 
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 Weekly staff bulletin to 

include regular 

safeguarding updates 

throughout the year 

 

Ongoing, 

on annual 

plan for 

INSET 

 

JSA Planning and 

delivery 

JKW ref INSET 

evaluation  

 

JSA through staff 

conversations and 

feedback from CLs 

We have reassurance that 

staff know how to apply 

safeguarding knowledge in 

practice and receive 

feedback to ensure future 

impact of training. 

 

3. Translation of key 

safeguarding 

information for site 

staff relevant to their 

work, to QA 

knowledge. 

 

      

3.1 JSA to prepare basic 

information outline 

relevant to site team 

and cleaning team’s role 

 

 

Secure translation for 

delivery to cleaning 

team 

 

 

 

 

 

By Sept 

‘20 

 

 

 

 

JSa, Joe 

Cleary and 

Maya 

Time for site and 

cleaning staff to 

receive training 

Joe Cleary – check 

new colleagues 

updated / all of site 

attend 

Cleaning teams and site are 

confident to report 

concerns they may 

encounter, such as  graffiti 

relating to safeguarding 

concerns in student toilets 
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3.2 

 

 

 

 

 

 

 

 

 

 

 

 

 

Annual delivery and 

updates for new 

colleagues scheduled 

 

By Oct ‘20 

Ongoing 

     

4. To improve storage 

system for safeguarding 

information and CP/ 

CIN details 

 

      

4.1 Meeting between KS3, 

4, 5 and Achievement 

and Inclusion to secure 

consistency in recording 

information on 

spreadsheet 

 

 

By 

October 

half term 

‘20 

 

 

JSA with FW, 

CCO, CAS 

and LK 

 

 

Time to meet 

 

 

 

JSA & safeguarding 

team – comparison 

of new data systems.  

October one off. 

 

More rapid impact in terms 

of support required for 

families in need for whom 

referrals are made 
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4.2 Improved systems in 

terms of following up 

rigorously on MASH 

referrals 

 

 

 

 

 

By 

Septembe

r ‘20 

 

 

JSA with FW, 

CCO, CAS 

and LK 

 

Changes to systems 

/ possible admin 

support 

 

JSA – half termly  

 

 

Stronger working 

relationships with CS teams 

and Social Workers over 

time 

 

 

4.3 Secure receipt, 

recording and follow up 

of KS2 files when 

transferred from 

Primary 

 

 

By 

October 

half term 

2020 

JSa / FW Time FW – first half term 

 

We have reassurance that 

our records on new 

children joining us are up 

to date and accurate. 
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Professional Development    

No. Action  

  

Timescale  Person 

Responsible 

Budget or 

Resource 

Implications  

Monitoring (by who 

and how often) 

Success Criteria  Summary of progress 

and/or changes 

1. Further develop a 

coherent 

development 

programme for early 

career teachers (from 

NQT to end of year 3) 

 

 
 

 

 

 
 

 

 

 

 

a) Appoint Associate AHT 

 

Summer 

term 2020 

 

SLT 

 

£2000 allowance 

for role 

LV 

 

Associate AHT appointed 

 

 

b) 1 year enhanced early 

career teacher 

development 

programme devised 

for each of NQT, year 

2 and year 3 teachers 

as a consequence of 

Lockdown 

 

2020-2021 

 

 

 

Associate 

AHT and 

AHTD 

 

 

Central PD budget 

and faculty training 

budgets 

 

NH through regular 

SLT 1-1s; biennual 

report to SLT and 

annual report to 

governors  

 

Improved recruitment and 

retention; improvement in 

wellbeing of early career 

teachers 

 

 



46 

c) 3-year early career 

programme piloted 

and evaluated through 

external support 

 

 

 

2021-2022 

 

 

 

Associate 

AHT and 

AHTD 

 

 

 

Central PD budget 

and faculty training 

budgets 

 

NH through regular 

SLT 1-1s;  biennual 

report to SLT and 

annual report to 

governors; EEF  

Improved recruitment and 

retention; improvement in 

wellbeing of early career 

teachers 

 

d) 3 year early career 

programme rolled out 

2022-2023 AHTD Central PD budget 

and faculty training 

budgets 

NH through regular 

SLT 1-1s;  biennual 

report to SLT and 

annual report to 

governors. 

Improved recruitment and 

retention; improvement in 

wellbeing of early career 

teachers 

 

2. Develop Middle 

Leaders’ Coaching 

Skills 

 

 

 

 

 

 

 

 
  

a) Establish twilight 

training sessions on 

school calendar for 

2020-2021 

 

Summer 

term 2020 

 

AHTD/DHT 

T&L 

 

 

 

On outlook calendar 

 

On outlook calendar 
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b) Pilot in-house 

coaching training 

programme and 

explore possibility of 

external accreditation 

for Middle Leaders as 

coaches 

 

 

 

 

2020-2021 

 

 

 

 

 

AHTD/DHT T 

and L 

 

 

 

 

 

 

 

 

 

Termly SLT meetings 

 

 

 

Improved teacher 

motivation; improvements 

in teacher wellbeing; 

improvements in quality 

and rigour of professional 

conversations 

 

c) Middle Leaders 

externally accredited 

as coaches 

2021-2022 AHTD and 

external 

coach 

Central PD budget   Improved teacher 

motivation;  improvements 

in teacher wellbeing; 

improvements in quality 

and rigour of professional 

conversations  

 

d) External evaluation of 

Middle Leader 

coaching and support 

programme 

 

 

 

2022-2023 

 

AHTD and 

external 

evaluator 

 

 

Central PD budget 

 

 

SLT line managers 

through regular 1-1s; 

termly SLT meetings; 

annual report to 

governors 

 

Improved teacher 

motivation;  improvements 

in teacher wellbeing; 

improvements in quality 

and rigour of professional 

conversations  
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Wellbeing    

 

No. Action  

  

Timescale  Person 

Responsible 

Budget or 

Resource 

Implications  

Monitoring (by who 

and how often) 

Success Criteria  Summary of Progress 

and/or changes 

1. Use Staff Pulse to 

help make any 

necessary 

improvements to staff 

wellbeing 

 

  

 

 

 

 

 

 

 

 

a) Introduce Staff Pulse 

to Wellbeing team 

members 

Summer 

term 2020 

AHTD 
 

LV; minutes of 

wellbeing team 

meeting 

Successful adoption by 

Wellbeing team members 

 

b) Introduce Staff Pulse 

to Staff community  

 

INSET Days  

September  

AHTD 
 

SLT – September 2020 

 

Numbers of staff actively 

using Staff Pulse 
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c) Weekly Staff Pulse 

results standing item 

at each half termly 

Wellbeing meeting 

2020 AHTD / 

Wellbeing 

Team  

 

tbc SLT – termly; annually 

by governors 

 

Improvements in staff 

wellbeing 

 

d) Whole school changes 

as needed following 

previous academic 

year’s outcomes from 

weekly Staff Pulse 

feedback 

2020-2021 

 

AHTD / 

Wellbeing 

team  

tbc 

 

SLT – termly; annually 

by governors 

 

Improvements in staff 

wellbeing – external 

Wellbeing accreditation  

 

 

e)  Decision made as to 

future use of staff 

pulse through more 

in-depth staff survey 

 

 

Summer 

term 2022 

AHTD / 

Wellbeing 

Team 

 

tbc 

 

 

LV; governors summer 

term 2022 

Outcome of full staff 

consultation on staff 

wellbeing 

 

2. Ensure high quality 

staff Mental Health 

training is part of 

whole school strategic 

vision for PD. 
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a) Evaluate PD 

undertaken by 

Wellbeing Team 

members during 

Lockdown 

 

Summer 

term 2020 

AHTD 

 

 

 

LV; minutes of 

wellbeing team 

meeting 

Plan drawn up for 

investigation of different 

providers during 2020-

2021 academic year 

 

b) Investigate different 

providers of Mental 

Health training 

 

2020-2021 AHTD and 

Wellbeing 

Team 

 

tbc 

 

Minutes of half termly 

wellbeing team 

meetings to SLT; 

annual report to 

governors 

  

Plan drawn up for costed 

training by chosen 

providers for 2021-2022 

academic year  

 

 

c)  Mental Health 

training provided for 

staff  

 

2021-2022 

 

 

AHTD / 

Wellbeing 

Team  

tbc Evaluations of training 

provided for SLT; 

annual report to 

governors 

 

SLT termly; annually by 

governors 

Positive impact of training 

evidenced through 

evaluations; improvements 

in staff wellbeing 

 

 

 



51 

d)  Mental Health 

training provided for 

staff improved 

following evaluations 

from previous 

academic year and 

externally 

accredited/evaluated 

2022-2023 AHTD/ 

Wellbeing 

Team 

tbc 
 

Improvements in staff 

wellbeing – external 

wellbeing accreditation  
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Quality of Education    

No. Action  

  

Timescale  Person 

Responsible 

Budget or 

Resource 

Implications  

Monitoring (by who 

and how often) 

Success Criteria  Summary of Progress 

and/or changes 

1. Further improve and 

develop the 

curriculum and its 

delivery 

      

a) Develop 

Curriculum maps in 

each subject 

making explicit the 

links to previous 

and future learning 

as well as ensuring 

curriculum is 

sequenced 

appropriately. 

 Share with parents 
at year ahead 
evenings 

 Make available on 
school website 

In place 

for Sept 

2020 – 

reviewed 

each 

academic 

year 

NH/SLT line 

managers/CL/HoDs 

 

 NH/SLT line managers 

annually checking 

paperwork and check 

delivery through 

observations 

Improved sequencing and 

links leading to improved 

learning outcomes. 
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 Used to review 

student progress 

through the 

curriculum 

b) Improve cross 

curricular links 

between subjects 

so that there is a 

greater shared 

vision around the 

way in which 

concepts and skills 

are taught across 

subjects. Sharing 

Curriculum maps 

and INSET time 

devoted to 

identifying and 

developing links 

 INSET days used to 

identify and map 

cross curricular 

 

 

 

2020/21 

Summer 

21 into 

21/22 

 

 

 

JKW/NH 

SLT line 

managers/CL 

 

 

 

 

CPD budget 

 

 

 

Improved cross 

curricular links on 

Curriculum maps 

monitored by SLT line 

managers 

 

 

 

Improved understanding of 

cross curricular topics 

leading to joined up SoW 

and teaching producing 

better outcomes 
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knowledge and 

skills 

 Working groups 

set up between 

subjects to 

harmonise, 

streamline and 

improve delivery 

of cross curricular 

content 

c)  Ensure all gaps in 

the KS3 national 

curriculum are 

filled so that all 

content is covered. 

 Departments to 

review curriculum 

against national 

curriculum, 

identify gaps and 

adjust curriculum 

accordingly 

 

2020/21 

for Sept 21 

NH/SLT line 

managers/ CL 

CPD Budget NH/SLT line managers 

reporting to 

SLT/Governors 

All students cover at least 

the whole KS3 curriculum 

before moving on to KS4 
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d) Increase the 

numbers of 

students 

completing the full 

EBacc by increasing 

the number of 

students taking a 

language at GCSE 

 Student voice 
involving students 
in Y9, 10 and 11 
who didn’t choose 
a language.  

 Identify and apply 
strategies for 
increasing 
Language uptake. 

Autumn 

2020 

 

 

 

Spring 

2020 – 

ongoing 

NH/TLA 

NH/TLA/ Language 

department 

CPD 

Training 

NH/TLA reporting to 

SLT 

Greater understanding of 

barriers to enable, 

development of strategy 

Improved uptake of 

languages at KS4 and KS5 

 

2. Increased opportunity 

for observation and 

sharing of good 

practice within and 

between departments  
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  Development of 

observation 

protocol to enable 

more focused 

observation within 

and between 

subjects, training 

colleagues in 

observation and 

developing 

pedagogy and 

knowledge based 

delivery. 

Developed 

20/21 and 

in place 

21/22, 

reviewed 

22/23 

NH/JKW/CLS/CAS CPD/Training SLT Improved T&L provided by 

more insightful observation 

and feedback resulting in 

improved outcomes. 

 

3. Improve links to other 

schools and 

benchmarking 

exercises to improve 

performance within 

subjects and the 

school as a whole.  
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  Research different 

groups of schools 

for school to 

school/department 

reviews e.g. 

HCTSA, Challenge 

partners, PiXL 

 Introduction of 

regular 

benchmarking 

exercises 

20/21 

 

21/22 

LV/NH 

 

NH 

Tbc 

 

Tbc 

LV/NH report to 

Governors 

 

Reports to 

SLT/Governors 

Identification of suitable 

agency 

Improving areas of the 

school including T&L and 

Outcomes. 
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Achievement Gap Challenges    

No. Action  

  

Timescale  Person Responsible Budget or 

Resource 

Implications  

Monitoring (by who 

and how often) 

Success Criteria  Summary of Progress 

and/or changes  

1. Further diminish the 

difference between 

key groups, 

particularly working 

to address 

unconscious bias, 

which research 

indicates is a key 

factor.  Groups 

which will be a focus 

include 
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a) Disadvantaged and 

looked after 

students, BAME 

students, Genders in 

particular subjects 

 Greater student 

voice 

opportunities 

 Curriculum 

developed 

particularly in 

English and 

History to ensure 

BAME culture 

and historical 

perspective is 

appropriately 

inclusive. 

 Review 

Intervention 

strategies and 

adjust 

 Training for staff 

around 

unconscious bias 

 

Sept 

20/21 and 

ongoing 

LK/NH/ PP 

coordinators/ 

BAME EAL 

coordinator/ CL 

CL/NH/LK 

Various 

 

CPD 

NH/LK at each tracking 

point and in 

curriculum reviews 

Curriculum reviews 

and reporting to 

SLT/Governors 

Improved outcomes at KS3, 

4 and 5. 

 

Improved student 

motivation and 

acceptance.   
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b) 

 

 

 

 

 

 

 

Students arriving at 

Nower Hill below 

national expected 

standards in English 

and/or Maths 

 Review literacy 

and Numeracy 

schemes used, 

streamline and 

improve 

retesting so that 

effectiveness of 

schemes can be 

Sept 

20/21 and 

ongoing 

 

LK/JKW/Literacy 

co-ordinator 

 

Catch up 

funding 

 

Performance of these 

students reviewed at 

each tracking point 

Improved outcomes at KS3, 

4 and 5 
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more thoroughly 

reviewed. 

 Implement 

changes where 

impact of 

schemes is less 

effective. 

c) 
Develop and 

implement a strategy 

to accelerate the 

learning of those 

students most 

affected by the 

period of school 

closure during the 

Covid crisis. 

 Use of 

assessment, 

tracking and 

teacher 

judgement to 

identify students 

most effected by 

 

Sept 2020 

- ongoing 

 

NH/SLT line 

managers/ CL 

 

Catch up 

funding 

 

Performance reviewed 

at each tracking point 

 

Any differences between 

student performance 

diminished. 
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the school 

closure 

 Identify 

accelerated 

learning 

schemes which 

can be used with 

effected 

students 

 Monitor 

students 

engagement and 

impact on 

learning 
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SEND/Inclusion  

No. Action  

  

Timescale  Person 

Responsible 

Budget or 

Resource 

Implications  

Monitoring (by 

who and how 

often) 

Success Criteria  Summary of Progress and/or 

changes  

1. To continue progress 

development around 

monitoring 

interventions 

through evidence 

based scrutiny. A 

Board of Study was 

developed just prior 

to school closure.  

Continue with 

meeting each half 

term and keep action 

minutes  

Termly 

 

 

 

As 

required  

July 2021 

 

LK None  SLT and Governors 

when Inclusion 

reports are made. 

To have clear evidence of 

progress (or not) for all 

interventions and with lead 

TAs able to clearly articulate 

impact.  
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At relevant reporting 

times include data 

about progress or not 

Review interventions 

at the end of the year 

 

2. Develop ARMS 

provision for MLD 

students, working 

alongside the LA in 

with their developing 

SEN strategy 

 

 

Initial work will need 

to be done on 

designing a space 

Agreement with the 

LA will need drafting. 

The LA will assist 

with this.  

By 

September 

2022 

 

 

 

Autumn 

term  

 

Autumn 

term 

 

 

LK/JSa Cost of setting 

up space. Funds 

available from 

LA 

SLT and SEN Link 

Governor  

A functioning provision is in 

place with the agreed 

number of students enrolled 

for September 2021 

The provision will impact 

positively on inclusion across 

the mainstream provision 

with increased staff 

knowledge of differentiation. 

From Sept 2022 
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A clear strategic plan 

to be written 

Draft curriculum 

including progress 

routes. 

Recruit students 

 

Employ staff 

Academies Trust will 

need to agree 

changes 

 

Spring 

term  

 

Summer 

term 2022 

 

3. BAME provision to 

be developed and 

progressed to close 

the gap in 

achievement for 

Black and Ethnic 

Minority students. 

Post holder to focus 

on the 

decolonisation of the 

 

September 

2020 

 

October 

2020 

 

 

 
LK 

 
Activities and interventions 

that have measurable impact 

are in place by the end of the 

year. 
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curriculum and 

evidence based 

interventions with 

students to support 

progress for Black 

and Ethnic Minority 

students. 

Maternity cover post 

holder will need a 

handover. 

They will need to 

develop a plan in the 

light of summer 

results as well as 

picking up on 

suggestions from the 

previous post holder. 

 

Planned initiatives 

with impact 

measures to be set 

up and running from 

the end of October  
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Evaluating 6th Form Provision    

No. Action  

  

Timescale  Person 

Responsible 

Budget or 

Resource 

Implications  

Monitoring (by 

who and how 

often) 

Success Criteria  Summary of Progress and/or 

changes 

1. Revise the pastoral 

curriculum to make 

it even broader and 

to include the new 

character curriculum 

and RSE guidance 

 

  

 

 

 

 

 

 

 

 

  Comprehensive 
plan drafted with 
character 
curriculum and 
RSE 

 clearly mapped 
into the 
document 

 Pastoral 
curriculum 
enhanced and 
refined at 
regular line 
management 

September 

2020 – July 

2021 

 

CAS Cost of external 

agencies to 

deliver or 

enhance some 

elements of 

pastoral 

curriculum 

Cost of 

subscriptions to 

online resources 

JSa twice per half 

term 

Pastoral curriculum to 

feature as a standing item on 

the agenda of Year Co line 

management meetings and 

Year Team Meetings. 

Form tutor drop-ins show 

confident delivery of 

pastoral curriculum  

Pastoral learning 

conversations show positive 
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meetings 
between AHT 
KS5 and Year 
Coordinators.  

 Liaison with all 
internal and 
external 
stakeholders to 
broaden 
curriculum (e.g. 
careers, tutors, 
linked governors, 
external 
agencies) 

 Obtain student 
voice input into 
the pastoral 
curriculum via 
SSL, pastoral 
learning 
conversations 
and student 
focus groups.  

 Communication 
and regular 
discussion of the 
content and 
delivery of the 
pastoral 
curriculum at 
Year Team 
meetings. 

feedback received from 

students 

Impact of pastoral 

curriculum discussed at SSL 

meetings 
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2. To maintain or 

improve the ALPS 

value added grade 3 

or above and reduce 

the possibility of any 

subject achieving 

value added sig - at 

Level 3 

 

 

 

 

 

 

 

 

 

 

 

  Areas of 
development 
identified 
following annual 
review meetings  

 Regular and 
robust 
monitoring of 
student progress 
by 6th Form 
team after each 
tracking point 

 Debate and 
discussion of 6th 
Form teaching 
and learning to 
promote 
accountability at 
Curriculum 
Leaders’ 
meetings 

 6th Form 
student progress 
discussed at 

September 

2020 – July 

2021 

CAS ALPS packages 

External 

CPD/Inset 

 

NH weekly Trends, patterns and 

anomalies in datasets 

identified post-tracking 

points 

Progress towards targets 

reviewed at weekly line 

management meetings 

6th Form teaching and 

learning items regularly 

placed on agenda and 

discussed at weekly 

curriculum leaders’ meetings 
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regular line 
management 
meetings 
between SLT line 
manager and 
Curriculum 
Leader.  

 AHT KS5 drives 
forward and 
refines relevant 
initiatives and 
delivers relevant 
Inset   

 

3. 

Further enhance the 

provision for, and 

impact of, 6th Form 

Student Leadership 

      

 
 Generate high 

numbers of 
applicants for 
SSL positions 

 Each SSL 
committee to be 
given a target to 
lead an initiative 
at least once per 
term  

 G Suite pages 
and SSL boards 
kept updated 
with initiatives, 

September 

2020 – July 

2021 

CAS Costs associated 

with projects 

and events put 

forward by 

students 

JSa twice per half 

term 

Competitive application and 

recruitment process in both 

Y12 and 13 

Regular review of progress 

towards targets at weekly 

SSL meetings 

Every SSL member is 

involved in bringing to 

fruition at least one idea 

over the course of each year 
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activities and 
projects 
currently in 
development 

 A member of 
staff assigned as 
a mentor to each 
SSL member to 
promote a sense 
of accountability 
and ensure SSL 
are holding 
regular 
committee 
meetings 
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Alternative Provision    

No. Action  

  

Timescale  Person 

Responsible 

Budget or 

Resource 

Implications  

Monitoring (by who 

and how often) 

Success Criteria  Summary of Progress 

and/or changes  

1. 
Develop school processes 

leading to most effective 

use of AP  

      

a) 

 

 

 

 

 

 

 

b) 

 

 

Clarify and provide in-house 

training regarding the 

different provision options 

available to us from The 

Jubilee Academy  

 Create a document to be 

added to the Year Co 

Handbook 

 YCos then able to 

identify most 

appropriate students 

who would benefit from 

AP at TJA - 6 places 

available throughout the 

year 

 

o Standing Item at all SSLT 

meetings 

Dec 2020 

 

Dec 2020 

Ongoing 

 

Ongoing 

Sept 2020 

and 

ongoing 

 

CCO 

 

CCO 

YCos / FW /CCO 

 

CCO 

 

FW, CCO and LK 

 

 

None 

 

None 

AP budget SLA 

with Jubilee 

None 

 

None 

 

JSA in Dec 2020 

JSA in Dec 2020 

JSA ongoing 

 

JSA ongoing 

JSA in Dec 2020 

 

 

Clear documentation and 

transparent process able to 

be used by SSLT to support 

students most effectively, 

thus reducing recidivism of 

IEs and risk of FTEs and 

PEXs. 

Standing Item for SSLT 

meetings with accessible 

folder in G Drive 
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Clarify, collate and provide 

INSET regarding up to date 

information on other AP 

options e.g. Helix, Red 

Balloon, ensuring QA and 

impact when used.  

 

   Clear documentation and 

transparent process for use 

by SSLT.   

Children using AP will have 

the best possible 

experience and we will be 

assured of quality of 

provision 

Student completes the 

programme and is 

readmitted back into NHHS 

for remainder of education 

c) Review of impact whilst 

students are in AP 

 Tighten communications 

between school, AP and 

home and record 

diligently  

 Record student voice as 

part of evaluation 

 

 

 Chart students’ 

progress in their 

Ongoing 

 

Ongoing 

 

Ongoing 

 

 

Attendance/YCos 

/ FW/ CCO  

 

 

YCos / FW / CCO 

/ LK where 

appropriate 

 

YCos / FW / CCO 

/ LK where 

appropriate 

None 

 

 

JSA on going 

 

JSA on going 

 

JSA at LM meetings 

with FW/CCO and LK 
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return to school or 

alternative.  
 

2. Review AP across LA 
      

  Conduct research and 

enquire at neighbouring 

Harrow Schools to 

identify best practice 

and opportunities which 

are fully inclusive and 

which may be of benefit 

to our students 

 Create a log of potential 

APs that can be accessed 

by our own students 

Dec 2020 

 

 

Dec 2020 

CCO 

 

 

CCO 

None 

 

 

None 

JSA in Dec 2020 

 

JSA in Dec 2020 

Clear documentation in 

place and in line with other 

Harrow Schools 
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Behaviour & Attitudes    

No. Action  

  

Timescale  Person 

Responsible 

Budget or 

Resource 

Implications  

Monitoring (by who 

and how often) 

Success Criteria  Summary of 

Progress and/or 

changes 

1. 
Increase in strategies to 

reduce recidivism of 

excludees, particularly for 

Internal Exclusions. 

      

 ● SSLT discussion at first 

meeting of the year, 

with pre-reading 

provided, to plan for 

suggested systems, 

using Year 

Coordinators, Daffon 

Centre, external 

services, Inclusion 

Team and link to 

targets on engaging 

our hard to reach 

families. 

 

 

 

 

By Oct 

half term 

‘20 

 

 

 

 

 

 

JSA to add onto 

SSLT Agenda, 

provide pre-

reading for 

meeting and co-

ordinate actions 

following team 

discussion  

 

Time and 

potential 

mentoring cost 

 

 

 

JSA / SLT / Student 

Committee Governing 

Body in half termly 

reports. 

 

 

Impact evident 

through reduction 

in recidivism for 

internal exclusions 

– termly data to 

governors. 
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2. Pastoral Support Plan 

impact analysis: review 

and revision 

      

  

● Current proforma 

amended to enable 

families to receive only 

one page with 

summary targets  

 

● Development of 

protocol in referrals 

following red PSPs to 

AP; Managed Move or 

TJA 

 

 

 

 

 

By Sept 

‘20 

 

By Oct 

half term 

 

 

RAH 

 

CCO 

 

 

 

Time and 

dissemination to 

SSLT 

Time to produce 

and meeting time 

 

 

CCO 

 

JSA / SLT 

 

 

 

Increased impact 

due to ease of use 

for families and 

school 

TJA and Managed 

Move 

opportunities used 

to best effect for 

student and 

families 
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3. Review of current 

Behaviour Policy from a 

staff and student 

perspective 

      

 ● Student Wellbeing 

Ambassadors 

consulted in producing 

a Student Survey 

regarding Behaviour 

Policy 

● Analysis of survey 

discussed and shared 

with various 

stakeholders;  

consideration of 

changes to policy and 

practice for September 

2021 

By Dec 

‘20 

 

By July 

2021 

JSA 
Time to produce 

survey, consult 

with Student 

Wellbeing 

Ambassadors, 

and various 

stakeholders.  

Any changes to 

be added to SSG 

for September 

2021 

 

 

Reduction in 

recidivism for 

exclusions – termly 

data to governors 

 

Behaviour 

continues to be 

good and student 

satisfaction and 

buy in is high, due 

to fair consultation 

and feedback.  

Exclusion figures 

continue to be well 

below national 

average.  
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Personal Development  / Spiritual, Moral, Social & Cultural Development    

No. Action  

  

Timescale  Person 

Responsible 

Budget or 

Resource 

Implications  

Monitoring (by who 

and how often) 

Success Criteria  Summary of 

Progress and/or 

changes 

1. To increase pupil voice 

opportunities within the 

school through Student 

Leadership Roles. 

      

 ● Regular meetings 

scheduled between 

6th Form Student 

Leaders and GCSE 

Prefect Teams to 

drive forward key 

Student Leadership 

issues 

●  Overview leadership 

document with 

opportunities 

identified to be 

CAS, CCO and 

JSA to insert 

termly calendar 

meetings by 

Sept ‘20 

 

By Sept ‘20 

 

CAS / CCO 

 

 

JSA & CCO 

 

 

FW, CCO 

Time for 

meetings 

 

Time 

 

 

Time 

JSA / SLT / Governors – 

feedback 

 

SLT 

 

 

JSA 

Key student 

consultation on all 

school matters and 

students are 

overall more eager 

to engage in school 

projects 

Students in all year 

groups have 

leadership 

opportunities 
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updated and checked 

by all Year 

Coordinators / 

updated on website 

● Year Coordinators to 

have Student 

Leadership aspects 

identified on their 

TEID and to review 

this target at least 

half termly 

 

 

By Sept ‘20 

 

 

 

 

 

 

 

 

clearly identified 

which they can 

apply for 

Each Year 

Coordinator is able 

to articulate and 

evaluate the 

leadership 

opportunities 

available to their 

year group 

Key matters are 

driven forward by 

the group and 

student voice is 

gained 

Year 7 students are 

able to raise any 

challenges in 

settling and a 

smooth transition 

secured to 

secondary.  
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2. Medical Team to progress 

work on Medical Council 

and evaluate impact. 

      

 ● A Medical Council 

established and 

meetings held to 

consult on key 

matters relating to 

health and wellbeing 

 

● All Year 7 students are 

met and have had a 

general welfare 

meeting held by CM 

By October half 

term ‘20 

 

 

By Dec ‘20 

 

 

KS 

 

 

 

CM and FW 

 

Time and 

organization 

 

 

Time, room and 

organization 

 

JSA.  Updates for staff in 

bulletin and letters 

home to update families 

JSA / Governors 

  

3. To review our Personal 

Development offer to 

ensure all students can 

access a wide and rich set 

of experiences, with a 

particular focus on the 

disadvantaged. 
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 ● Citizenship Team to 

actively engage 

families in RHSE 

programmes, 

including parental 

surveys and 

invitations to 

meetings to discuss 

new compulsory 

teaching 

 

● Progress a cross 

curricular focus 

on the Black 

Curriculum to 

review and 

develop teaching 

and opportunities 

for BAME 

students; this will 

include clubs for 

students and 

external speakers 

to attend 

workshops and 

assemblies. 

By Dec ’20? 

 

 

Ongoing, and 

throughout 

2020 – 2021 

 

 

 

FI & JKW 

 

 

JKW / JSA / 

NH / BAME 

Coordinator 

 

 

 

Time 

 

 

Meeting time, 

possible cost of 

external speakers 

 

 

NH / Governors 

 

 

JKW / JSA / NH; SLT item 

on Agenda each term? 

 

 

 

RHSE compulsory 

teaching becomes 

an embedded part 

of the curriculum. 

Parents feel 

consulted and fully 

engaged.  

A curriculum and 

extra- curricular 

opportunities 

which engage and 

enthuse students 

from BAME 

communities.  
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4. Developmental work on 

engaging and including 

our hard to reach 

families.  

 

      

 ● Year Co-ordinators 

identify their hard to 

reach families and 

make personal 

contact prior to 

parents’ evening to 

ensure attendance 

 

 

● Our hard to reach 

families offered a 

meeting with YC / 

EMA Co-ordinator or 

member of SLT on 

parents’ evening 

 

 

 A suggestion card to 

be available at the 

Ongoing and 

throughout 

2020-2021 

 

 

Ongoing and 

throughout 

2020-2021 

 

 

 

 

JSa / CCO / FW 

/ CAS / LK 

 

 

JSa / CCO / FW 

/ CAS / LK / 

EAL/BAME 

Coordinator 

 

 

 

FW in first 

instance 

 

Time 

 

 

 

Time 

 

 

 

 

 

Item termly at SSLT. 

Communication with 

families half termly 

across YGs. 

KS AHT / AHT Inclusion 

to liaise throughout the 

year with YCs at 

inclusion meetings. 

Discussion point with 

YCs in 1:1. 

 

FW / CCO / CAS after 

each parents’ evening 

FW / CCO / CAS post 

tracking points  

Parents feel 

engaged in their 

child’s education 

and leave school 

feeling 

empowered. 

Continued high 

attendance at 

parental meetings 

and parents’ 

evenings. Parents 

work in partnership 

with school staff to 

help achieve the 

best outcomes and 

thereby reduce the 

number of 

challenging 

conversations with 

staff. 
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end of parents 

evening, to take 

home, with positive 

ideas 

 YCs to work with 

EAL/BAME 

Coordinator post 

tracking periods in 

each year group to 

discuss ‘red’ concerns. 

Follow up meeting 

with parent where 

required as a 

supportive measure 

Trial at first 

parents’evening 

of the year 

 

Ongoing and 

throughout 

2020-2021 

  

YCs / 

EAL/BAME 

Coordinator 

 

Time and 

resource to put 

together 

Time 
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Contribution to School Life and Wider Community    

No. Action  

  

Timescale  Person Responsible Budget or 

Resource 

Implications  

Monitoring (by who and 

how often) 

Success Criteria  Summary of 

progress and/or 

changes 

1. Target vulnerable 

and hard to reach 

students/ families 

to include them 

more in the school 

community. 

 

 

 

 

 

 

 

 

 

 

 

 ● To identify 

vulnerable 

students and 

inform and 

highlight to FT 

and class 

teachers. To 

monitor their 

participation 

in various 

June 

2020/21 

 

 

Each ½ term 

FT will 

monitor and 

report to 

YCos  

GN working with 

YCos, FT and 

vulnerable student 

group 

Time to attend 

meetings 

JSa every half term 

 

A measurable 

increase in the 

uptake and 

involvement across 

all curricular areas of 

these target 

students. By close 

monitoring and ½ 

termly conversation 

with students, FT, 

YCos, parents. 
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school 

activities.  

● To develop a 
system which 
encourages 
targeted 
students to 
take part in a 
range of 
activities such 
as:  one extra-
curricular 
activity per 
week, one 
school trip/ 
visit during the 
school year, 
play a role as a 
form council 
rep, seek to be 
a positive role 
model for their 
peers, present 
at a year 
assembly, 
contribute to 
the NH news. 

● Parents will be 
contacted by 
phone and 
given a good 
news message 

FW, JSa, 

CCo 

To be a regular item 

on the SLT agenda, 

focus on vulnerable 

students in the SLT 

praise conversation. 

We will develop an 

increasingly stronger 

understand 

regarding reasons 

for vulnerable 

students being less 

likely to play a part 

in school life and 

develop ways to 

counter this. 
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once per half 
term 

● Where 
required 
translators will 
be available 
during 
parental 
meeting and 
phone calls 

 

 

2. 

To further develop 

students’ 

leadership 

opportunities  

      

 ● To advertise 

the 

numerous 

leadership 

roles as they 

appear for 

each year 

group. 

● To make 

students 

aware of the 

leaders 

Review 

whole 

school 

student 

leadership 

every ½ 

term 

June 

2020/21 

 

 

GN working with 

YCos FTs and JSA 

  

 

 

GN and JSA during LM 

meetings 

 

 

 

To add to the already 

large opportunity for 

students to take up 

leadership roles 

across the whole 

school 
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during 

assembly and 

on form 

noticeboards. 

● YCos to hold 

reward 

meeting with 

the leader 

groups to 

celebrate 

their 

contribution 

● Hold an 

annual 

leaders’ 

reward 

assembly. 

● Consult 

students on 

potential 

leadership 

roles to be 

created. 

3. 
To develop NH 

students’ 

confidence and 

participation in 

being increasingly 
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out in the local 

community to 

showcase talent 

and develop the 

character 

curriculum  

 ● To get the 

students out in 

the local 

community at 

specific time 

of the year to 

celebrate 

various 

festivals. 

● Milman’s Day 

Care Centre 

would prove 

the perfect 

venue where 

our students 

could perform. 

We have long 

established 

links Milman’s. 

● Look to 

establish links 

June 

2020/21 

 

Half-termly 

as events 

lend 

themselves 

to 

opportunity. 

Plan in place 

by Dec 2020 

GN, Head of Art. 

Drama and music. 

 

 

 

GN & FW 

 

GN and SD / PRE 

Dept.   Also FI and 

Citizenship 

Staff cover if 

required to 

accompany 

students off site. 

GN JB, AJ, JG, look for half 

termly opportunities 

 

 

GN & JSA at LM meetings 

The character 

curriculum offer is 

broadened by 

offering an increased 

number of 

opportunities for 

students to 

participate in a 

variety of events and 

showcase their 

talents, as well as 

develop their range 

of interests and 

skills. 
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with more 

outside 

agencies  

● Create a 

programme 

where our 

students 

perform in our 

local primary 

school 

assemblies.  

● Look to 

creating links 

with local faith 

groups which 

reflect the 

diversity of the 

school 

community. 

 

 

 


