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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Nower Hill High School 

Number of pupils in school  2016 

Proportion (%) of pupil premium eligible pupils 14.83% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

3 years 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Janine Sabbagh 

Pupil premium lead Joely Axelrod and Maria 
Patel 

Governor / Trustee lead Adeela Chowdhry 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £253,130.00 

Recovery premium funding allocation this academic year £37,120.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0.00 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£290,250.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our ultimate objective for our disadvantaged students is that they make at least as 

much progress as their non-disadvantaged peers to attain excellent outcomes. We also 

work to raise the aspirations of our disadvantaged students and their knowledge and 

understanding of their options after attending Nower Hill High School so that our 

disadvantaged students are equipped to pursue their post-16 or 18 goals. 

Our pupil premium strategy works towards the first objective through the use of staff 

CPD, focusing on whole school morning CPD sessions. This has been enhanced 

through the creation of faculty pupil premium representatives to embed these 

approaches and a focus on disadvantaged students across the school. This is in 

recognition that excellent teaching and learning is at the heart of our approach, as 

recognised by the Educational Endowment Foundation (EEF). 

We also implement targeted and personalised interventions to ensure excellent 

progress for our disadvantaged students.  Improving the academic progress of our 

disadvantaged students is supported through one-to-one mentoring through the form 

tutor intervention team, regular one-to-one meetings and student voice sessions with 

two PP coordinators. To further support our disadvantaged students, we have a long-

term focus on improving parental engagement using strategies such as parent focus 

groups and developing the students’ cultural capital to enable full access to the 

curriculum, school life and world at large.  

Our second objective, focused on the aspirations of our disadvantaged students, is 

currently worked towards in our pupil premium strategy through a transitional summer 

school, one-to-one meetings, programmes run by the careers team and participation in 

evidence-based activities with external providers, alongside the strategies detailed 

above. 

Our key objectives and strategies are supported by research by organisations such as 

the EEF and their tiered approach to fulfilling the needs of disadvantaged students. Our 

decision-making process in regards to strategies follows the EEF’s four-step approach. 

We begin by analysing the needs of our students through tracking data, student voice 

sessions and conversations and observations with colleagues, use strong evidence to 

support our strategy, implement our strategy and rigorously monitor and evaluate the 

approach we put in place.  

Our approach is responsive to common challenges faced by disadvantaged students 

but also to their individual needs, rooted in robust diagnostic assessment, not 
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assumptions about the impact of disadvantage. The approaches we have adopted 

complement each other to help pupils excel. To ensure they are effective we will: 

● Intervene early and in a personalised manner 

● Rigorously evaluate the impact of strategies  

● Adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 A limited amount of positive parental engagement with disadvantaged 
students’ parents and carers.  

Reviewing data of attendance at parents’ evenings, (held remotely during 
2020-21) we have seen that nearly 7% of disadvantaged students’ parents did 
not attend. We also observed that at Key Stage 4 the number of 
disadvantaged students’ parents who did not attend was larger.  

We held a focus group for disadvantaged parents and also had a small 
number attend despite being offered to all disadvantaged students’ parents, 
the data shows that 3% of parents attended. 

2 Our observations of and discussions with students indicate that disadvantaged 
pupils have had limited access to resources and have been disproportionately 
affected by school closures due to Covid-19 compared to their non-
disadvantaged peers e.g. technology, books, revision guides. These findings 
are supported by recent national studies. This has resulted in knowledge 
gaps, which may impact upon progress levels.  

3 Lower literacy levels upon entry in Year 7 amongst disadvantaged students, 
preventing good progress (these are identified through whole cohort reading 
and spelling tests upon entry). Data suggests that 23% of Year 7 students 
receiving literacy and numeracy interventions qualify for the pupil premium.  

4 Lower numeracy levels upon entry in Year 7 amongst disadvantaged 
students, preventing good progress. Data suggests that 23% of Year 7 
students receiving literacy and numeracy interventions qualify for the pupil 
premium. 

5 High-attaining disadvantaged pupils make less progress than their non-
disadvantaged peers. Data shows that students identified as pupil premium 
and more able have a predicted Attainment 8 gap of 5.23 for current Year 11s 
and 9.03% for current Year 10s based on most recent tracking points.  

6 Our observations, discussions and assessments suggest many disadvantaged 
pupils lack metacognitive / self-regulation strategies, especially when faced 
with a challenging task or when required to monitor or evaluate their answers 
and learning.  
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7 Our observations, discussions and assessments suggest that many 
disadvantaged students have lower levels of cultural capital compared to non-
disadvantaged peers which impacts upon access to the curriculum.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved positive parental engagement with 
the school amongst our disadvantaged 
families. 

 

By the end of our three-year plan: 

1. Increased attendance of 
disadvantaged families at parents’ 
evenings, aim to have 95% 
attendance (up from current 93% 
compared to 95% current attendance 
for the whole school)  

2. Increased attendance of 
disadvantaged families at information 
evenings e.g., year ahead events at 
the start of the academic year. 

3. Representation from each year group 
at parent focus groups. 

4. Introducing parent 
curriculum/homework support 
sessions for literacy and numeracy. 
Ensuring good attendance at these 
with feedback from parents 
suggesting that these are beneficial. 

5. As a result of the above, increased 
parental confidence in supporting 
with homework should result in a 
reduction in homework behaviour 
points for disadvantaged students.  

Improved literacy and numeracy amongst 
disadvantaged students in Year 7. 

For our Year 7 cohort the following will be 
indicated (and will continue to be a trend as 
they move up the school as part of our three-
year plan): 

1. Students below the expected 
standard in their spelling and reading 
test upon entry are re-tested again at 
the end of Year 7 and the intended 
outcome is that this test will show the 
gap between disadvantaged and 
non-disadvantaged students closing 
in terms of literacy by the end of 
Year 7.  

2. The number of Year 7 students 
receiving interventions will be more 
in line with the proportion of students 
who qualify for the pupil premium. 
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3. Interventions with these students will 
indicate an improvement in literacy 
and numeracy skills. 

4. Teacher observations will support a 
strengthening of literacy and 
numeracy skills. 

 

Increased level of progress for high attaining 
disadvantaged students in Key Stage 3 and 
Key Stage 4, showing a smaller gap when 
compared to non-disadvantaged students. 

 

By the end of our three-year plan: 

1. Tracking will show the gap between 
high attaining disadvantaged and 
non-disadvantaged students 
narrowing. 

2. Interventions these students are 
involved in will indicate progress. 

3. Students may have greater 
engagement with trips and extra-
curricular activities which build 
cultural capital and enable access to 
the curriculum. 

4. Increased numbers of students taking 
3 x GCSEs in Science opposed to 
Combined Science. 

5. Increase the proportion of students 
who qualify for the Pupil Premium 
taking the full EBacc to 50% of the 
cohort. 

 

Improved metacognitive and self-regulation 
skills. 

By the end of our three-year plan: 

1. Observations and discussions will 
suggest that students are able to self-
regulate their learning e.g. 
understanding success criteria for exam 
questions and editing work. 

2. Student voice sessions and one-to-one 
meetings will suggest that students are 
able to select appropriate and effective 
revision strategies. 

3. A reduction in behaviour points amongst 
disadvantaged students as they are able 
to manage their homework more 
effectively.  

Increased levels of cultural capital amongst 
disadvantaged students. 

By the end of our three-year plan: 

1. Observations will indicate increased 
attendance at extra-curricular clubs, and 
participation in events such as the 
school production. 

2. Data will indicate increased attendance 
on trips. 

3. Observations will suggest use of super-
curricular passports.  

4. Data will indicate increased numbers of 
disadvantaged students taking 
peripatetic music lessons. 
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5. Observations, discussions and 
assessments will suggest that students 
demonstrate greater cultural capital in 
their verbal and written answers. 

6. Data will suggest a greater number of 
disadvantaged students taking books 
out of the library. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 151, 702.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

TLR post of whole 
school pupil premium 
progress leaders 

The Autumn 2021 EEF Guide to the 
Pupil Premium notes how ensuring that 
every teacher is supported in improving 
and teaching effectively should be a key 
priority for pupil premium spending.  

It is also vital to embed whole school 
responsibility and a culture of high 
aspiration and attainment for 
disadvantaged students. 

It particularly notes investing in 
professional development, training and 
support which is provided through this 
TLR post. 

1, 2, 3, 4, 5, 6, 7 

Mint Class CPD training The Autumn 2021 EEF Guide to the 
Pupil Premium notes how ensuring that 
every teacher is supported in improving 
and teaching effectively should be a key 
priority for pupil premium spending.  

Mint Class not only supports teachers in 
identifying the disadvantaged students 
in their classes, but is also a highly 
effective way of sharing strategies 
between class teachers that work for 
supporting particular students.  

2, 3, 4, 5 

Faculty Pupil Premium 
intervention bids 
(£1,000 per faculty) 

The EEF’s Autumn 2021 Guide to the 
Pupil Premium highlights the 
importance of taking into account wider 
challenges that our cohort of 
disadvantaged students face such as 
access to technology and curricular 
materials.  

2, 3, 4, 5, 6, 7 

Pupil Premium 
Conference 

The Autumn 2021 EEF Guide to the 
Pupil Premium notes how ensuring that 
every teacher is supported in improving 
and teaching effectively should be a key 
priority for pupil premium spending.  

It particularly notes investing in 
professional development, training and 
support. 

1, 2, 3, 4, 5, 6, 7 
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12 form entry for 
reduced class sizes (27 
per form group) 

The EEF toolkit suggests that smaller 
class sizes produce 2 months of 
progress.  

3, 4, 5 

Alternative provision 
including managed 
moves and home tuition  

The EEF toolkit suggests that behaviour 
interventions, small group tuition and 
individualised instruction produce 4 
months of progress 

5, 6  

Increased capitation to 
faculties to enable 
specialist and 
independent support of 
disadvantaged students 
within subjects  

The EEF’s Autumn 2021 Guide to the 
Pupil Premium highlights the 
importance of taking into account wider 
challenges that our cohort of 
disadvantaged students face such as 
access to technology and curricular 
materials. 

2, 7 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 84, 502 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Lexia phonics based 
literacy programme 
focused on fundamental 
literacy skills  

The EEF toolkit suggests that small 
group tuition produces 4 months of 
progress. 

The EEF toolkit suggests that 
interventions by teaching assistants 
produces 4 months of progress. 

The EEF report on improving literacy in 
secondary school guidance.  

The EEF toolkit suggests that reading 
comprehension strategies can produce 
6 months of progress.  

The EEF toolkit suggests that a focus 
on phonics produces 5 months 
progress. 

The EEF guidance report on 
standardised tests suggests that they 
provide reliable insight into the specific 
strengths and weaknesses of a pupil to 
ensure they receive the correct 
additional support through interventions 
or teacher instruction. 

The EEF Lexia evaluation report 
identifies Lexia as an effective 
programme for lower attaining students. 

According to the Word Gap report by 
Oxford University Press, reading 
comprehension, vocabulary and other 

3 
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literacy skills are heavily linked with 
attainment in English and Maths. 

 

Provision of revision 
materials for Year 11 
through 1:1 mentoring 
appointments 

The EEF toolkit suggests that mentoring 
produces 2 months of progress.  

2, 6 

Mathsmakers  The EEF toolkit suggests that small 
group tuition produces 4 months of 
progress. 

The EEF guidance report on 
standardised tests suggests that they 
provide reliable insight into the specific 
strengths and weaknesses of a pupil to 
ensure they receive the correct 
additional support through interventions 
or teacher instruction. 

4, 5 

Recovery premium 
used for school led 
tuition delivered by 
teachers, ESS staff with 
relevant degree 
qualifications and 
current providers that 
do not fall within the 
NTP. This is targeted at 
students performing 
below their potential 
with a focus on 
disadvantaged students 
and other 
underperforming 
groups. 

Tuition targeted at specific needs and 

knowledge gaps can be an effective 

method to support low attaining pupils 

or those falling behind, both one-to-one 

(producing 5 months of progress 

according to the EEF) and in small 

groups (producing 4 months of progress 

according to the EEF). 

 

2, 3, 4, 5, 6 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 54,046.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Year 6 Transitional 
Summer Club 

The EEF toolkit suggests that arts 
participation produces 3 months of 
progress. 

The EEF toolkit suggests that summer 
schools produce 3 months of progress. 

1, 2, 3, 4, 7 

Cultural capital trips  The EEF toolkit suggests that arts 
participation produces 3 months of 
progress. 
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Brian Hall Scholarship 
(Scholarship entitlement 
for free of charge 
peripatetic music 
lessons throughout their 
educational journey) 

The EEF toolkit suggests that arts 
participation produces 3 months of 
progress. 

 

7 

Peripatetic music 
lessons with a 60% 
reduction in the fees. 

The EEF toolkit suggests that arts 
participation produces 3 months of 
progress. 
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The recovery premium 
will be used to purchase 
revision resources for 
students such as 
revision guides, 
flashcards and packs of 
past papers to be used 
as parts of lessons or 
structured independent 
study to improve 
performance. 

Having access to this sort of resource 
and ensuring it is used by students in 
the correct way can have a significant 
impact on the performance of students. 

The EEF toolkit suggests that a focus 
on metacognition and self-regulation 
produces 7 months of progress. It is an 
inexpensive method to help pupils learn 
to become more independent learners 
and there is particularly strong evidence 
that it has a positive impact in maths. 

 

2, 6  

Well-being support and 
initiatives run within the 
school 

Significant spend on provision of 
extensive Student Support Team, 
including a full-time qualified counsellor, 
trainee counsellor, Coordinator of 
Daffon Wellbeing Club, Inclusion Centre 
Coordinator and Student Services 
Team. Disadvantaged students are 
prioritised on waiting lists to access 
these additional support strategies, 
especially given the disproportionate 
impact of Covid-19 on our 
disadvantaged students. 

6 

Provision of SIM cards 
for students without 
internet access 

Our observations and technology 
surveys highlighted an issue of digital 
poverty preventing access to remote 
learning and homework.  

2 

 

Total budgeted cost: £ 290,250.00 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021. 

In order to evaluate the impact that our pupil premium activity had on pupils in the 2020 

to 2021 academic year, we have used other pupil evaluations/diagnostic assessments, 

observations and discussions.  

As evidenced by schools across the country, the partial closure was disruptive to all 

areas of school life in some way and was most detrimental to our disadvantaged 

students. Furthermore, due to the Covid-19 pandemic, we have had to respond to the 

circumstances of our students and therefore there was a substantial focus on the 

provision of Chromebooks for remote learning, internet access and free school meals 

vouchers where families had recently qualified.   

There are a number of strategies in our 2020-2021 strategy which could not be 

implemented due to Covid-19 restrictions, particularly as regards targeted intervention. 

These include university visits, Year 7 career plans, TutorMe peer 1:1 tutoring and 

homework clubs. However, our evaluation of the impact of homework clubs which have 

been able to run more recently suggests that these are not impactful due to low 

attendance after school. We have therefore made changes for our 2021-2022 strategy 

and three-year plan to focus on parental engagement with homework as supported by 

EEF research and embedding a whole school rubric for homework to ensure that 

homework is accessible to disadvantaged students. 

Due to Covid-19, there have been limited opportunities for direct in-person parental 

engagement with the school over the last two years and so we have retained this as an 

ongoing focus for our three-year strategy. We will implement and evaluate the new 

activities we plan to introduce including parental focus groups, numeracy and literacy 

sessions and targeted interventions with disadvantaged students and their families who 

have been or are at risk of exclusion. 

Another focus of our 2020 to 2021 strategy was improving progress in literacy and 

numeracy for Year 7 pupils eligible for the pupil premium. CATs testing suggested that 

incoming literacy and numeracy levels were lower than previous years, possibly as a 

result of the partial closure due to Covid-19. We have therefore retained this focus for 

our new three-year strategy plan, with targeted interventions.  These include the Toe 

by Toe and Lexia programmes which have a track record of success. We have 6 

students currently doing the Toe by Toe programme and we often find that the list of 
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students gets longer as the academic year proceeds. 50% of the group of students are 

Pupil Premium. Lexia is focused on the correct pronunciation of the phonics and 

encourages children to understand misconceptions with their spelling. As a mastery 

program, it does not allow the student to progress onto the next level until they have 

successfully completed all activities. It incorporates a range of content that covers 

basic phonological awareness through to advanced decoding skills, vocabulary 

development, and comprehension activities. Lexia Strategies tests the student initially 

without the student being aware and thereafter differentiates the work. We can 

evidence that all students using this program have made at least 1 level of progress so 

far this academic year. For the Year 7 support for learning group, where this program 

has been delivered fifteen minutes a day Monday to Friday, the results have shown 

extraordinary impact. Detailed individual reports are available as well as whole class, 

year, and school reports. These reports demonstrate progress and the rate/pace of 

progress made on individual skills. The results display a direct correlation with time 

spent on the program and the skills achieved. Students all start on different levels 

depending on the results of the initial diagnostic test and students can work their way 

up to more challenging levels. At all times the teacher is aware of the progress of the 

student and any difficulties they may be facing in a particular area. Emails are sent to 

teachers to notify them of any achievements or difficulties that students will be facing. 

Worksheets can be downloaded and they are readily available next to the student’s 

name. These are taught one to one or in small groups to aid the student, as supported 

by the EEF toolkit.  

Over the last year, there has been a heavy focus on GCSE year groups due to remote 

learning during their GCSE studies. Whilst data shows that students identified as pupil 

premium and more able have a predicted Attainment 8 gap of 5.23 for current Year 11s 

based on the most recent tracking point, with a gap of 5.15% between all 

disadvantaged students in Y11 and non-disadvantaged students, this is narrowing 

compared to previous tracking points. Strategies implemented include Year 11 1:1 

meetings, provision of revision materials, revision planners and study skills guides to 

improve metacognitive skills. Student voice sessions have been used effectively as a 

diagnostic tool on the challenges students are facing, leading to strategies such as 

mastery revision passports and a focus on metacognitive and self-regulatory skills. 

Moreover, SLT 1:1 mentoring provides an effective way for communication between 

different groups of staff and ensures support in the relevant subjects and with the 

necessary equipment and resources. As a result of this, we have extended our focus 

on metacognition and self-regulation by introducing a Form time programme and will 

expand our use of student voice sessions as a diagnostic tool and effective way to 

achieve buy-in to the school to other year groups.  

Last year, our analysis found that attendance by pupil premium students was lower 

than the rest of the school cohort, at 87.71% compared to 91.19%. In light of this, we 

will continue our focus on targeted interventions, mentoring and parental engagement 

as a holistic approach to continuing improvements to attendance. In the early part of 
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the 2021-2022 academic year, we have already noted an increase in attendance to 

92.31% 

There has been an ongoing focus on CPD training for staff and embedding a whole 

school responsibility for disadvantaged students’ progress and aspiration through the 

TLR post of whole school pupil premium progress leaders. This has been effectively 

supported through the introduction of faculty PP representatives in the last year which 

we will continue to embed. As the EEF recognises excellent teaching and learning as 

the most beneficial approach to supporting the progress of disadvantaged students, the 

TLR post holders will continue to focus on embedding targeted faculty strategies 

through CPD sessions. Mint Class continues to be an effective way for teachers to 

identify students and their results and to plan effectively to maximise learning time in 

the classroom, as well as to share personalised strategies.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Future Frontiers Year 10 and Year 11 
programme 

Future Frontiers 

Mathsmakers Mathsmakers 

Lexia Lexia Learning Systems LLC 

MintClass Classroom Seating Planner MintClass  

Letterbox Club Book Trust 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 

Teaching (for example, CPD, recruitment and retention) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Whole school CPD 
training by the whole 
school pupil premium 
leaders 

The Autumn 2021 EEF Guide to the 
Pupil Premium notes how ensuring that 
every teacher is supported in improving 
and teaching effectively should be a key 
priority for pupil premium spending.  

It is also vital to embed whole school 
responsibility and a culture of high 
aspiration and attainment for 
disadvantaged students. 

1, 2, 5, 6, 7 

PAD targets focused on 
closing the 
disadvantaged gap 

The Autumn 2021 EEF Guide to the 
Pupil Premium notes how ensuring that 
every teacher is supported in improving 
and teaching effectively should be a key 
priority for pupil premium spending.  

It is also vital to embed whole school 
responsibility and a culture of high 
aspiration and attainment for 
disadvantaged students. 

3, 4, 5, 6 

Faculty PP 
representatives 

The Autumn 2021 EEF Guide to the 
Pupil Premium notes how ensuring that 
every teacher is supported in improving 
and teaching effectively should be a key 
priority for pupil premium spending.  

It is also vital to embed whole school 
responsibility and a culture of high 
aspiration and attainment for 
disadvantaged students. 

2, 4, 5, 6, 7 

Metacognitive form time 
programme 

The EEF toolkit suggests that a focus 
on metacognition and self-regulation 
produces 7 months of progress. It is an 
inexpensive method to help pupils learn 
to become more independent learners 
and there is particularly strong evidence 
that it has a positive impact in maths. 
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Revision mastery 
passports 

The EEF toolkit suggests that a focus 
on metacognition and self-regulation 
produces 7 months of progress. 

5, 6 

Super-curricular bingo 
cards 

One of the key challenges that we have 
identified is the need to build the 
cultural capital of our disadvantaged 
students. This cultural capital supports 
students in accessing the curriculum. A 
number of research schools have 

5, 7 
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implemented ‘super-curricular 
passports’ to encourage students to 
develop this in a subject-specific 
context. 

Whole school focus on 
assessment and 
feedback 

The EEF toolkit suggests that effective 
feedback processes can produce 6 
months of progress.  

3, 4, 5, 6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Toe by Toe reading 
recovery scheme  

 

 

The EEF toolkit suggests that small 
group tuition produces 4 months of 
progress. 

The EEF toolkit suggests that 
interventions by teaching assistants 
produces 4 months of progress. 

The EEF report on improving literacy in 
secondary school guidance.  

The EEF toolkit suggests that reading 
comprehension strategies can produce 
6 months of progress.  

The EEF guidance report on 
standardised tests suggests that they 
provide reliable insight into the specific 
strengths and weaknesses of a pupil to 
ensure they receive the correct 
additional support through interventions 
or teacher instruction. 

According to the Word Gap report by 
Oxford University Press, reading 
comprehension, vocabulary and other 
literacy skills are heavily linked with 
attainment in English and Maths. 

3 

Year 7 literacy and 
numeracy catch up 
intervention  

The EEF report on improving literacy in 
secondary school guidance.  

The EEF toolkit suggests that reading 
comprehension strategies can produce 
6 months of progress.  

According to the Word Gap report by 
Oxford University Press, reading 
comprehension, vocabulary and other 
literacy skills are heavily linked with 
attainment in English and Maths. 

3, 4 

Year 11 1:1 mentoring 
meetings 

The EEF toolkit suggests that mentoring 
produces 2 months of progress. 

2, 6 
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Student voice sessions One of our key challenges is achieving 
buy-in to the school community from our 
disadvantaged families. Student voice 
sessions provide a key way to engage 
disadvantaged students. They are also 
an invaluable diagnostic tool for 
identifying the challenges that students 
face.  

2 

Book Drive and Book 
Club 

One of the key challenges we have 
identified is improving the cultural 
capital of disadvantaged students. 
Accessing literature is an important way 
of improving this. 

According to the Word Gap report by 
Oxford University Press, reading 
comprehension, vocabulary and other 
literacy skills are heavily linked with 
attainment in English and Maths. 

3, 7 

Form Tutor 
Interventions 

The EEF toolkit suggests that one-to-
one tuition produces 5 months of 
progress. 

2, 3, 4, 5, 6 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Year 7 and 8 Careers 
Programme  

The EEF toolkit suggests that this 
approach is low cost for its impact. 

2, 6 

Parent focus group The EEF toolkit suggests that focusing 
on parental engagement produces 4 
months of progress.  

1 

Parent Literacy and 
Numeracy sessions 

The EEF toolkit suggests that focusing 
on parental engagement produces 4 
months of progress. 

The government has announced a 
Multiply programme that focuses on 
adult numeracy. This activity supports 
this approach. 

The government has also introduced 
programmes focusing on lifelong 
learning. This activity supports this 
approach. 

1 

Increased 
communication with 
parents, including a 
focus on building a 

The EEF toolkit suggests that focusing 
on parental engagement produces 4 
months of progress. 

1 
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positive rapport with 
students who have 
been or are at risk of 
exclusion 

Cultural capital trips 
and encouraging 
disadvantaged students 
to participate in the 
wide range of high-
quality extra-curricular 
activities on offer at the 
school. 

The EEF toolkit suggests that arts 
participation produces 3 months of 
progress.  

These activities boost wellbeing, 
attendance, behaviour and aspiration 
and help to build life skills such as 
confidence and resilience.  

7 

Technology survey The EEF’s Autumn 2021 Guide to the 
Pupil Premium highlights the 
importance of diagnostic assessment to 
take into account wider challenges such 
as access to technology and curricular 
materials. 

2 

Prom Dress Initiative  Our observations and conversations 
have revealed growing levels of 
deprivation due to the impact of Covid-
19. 

2 

 

Planning, implementation and evaluation: 

When identifying the challenges faced by our cohort of disadvantaged students and 

evaluating the impact of previous activities, we have triangulated evidence from multiple 

sources. These include tracking and assessment data, observations by teachers, student 

voice sessions and conversations with parents.  

In planning our new three-year pupil premium strategy, we evaluated activities from the 

previous years to measure the impact and determine the strategies we will continue to 

implement. The decisions as to which activities to include in the new strategy and how to 

implement these have also been made in conjunction with the EEF’s toolkit on effective 

intervention to ensure impact for our disadvantaged cohort and the EEF’s implementation 

guidance to ensure effective use of the pupil premium. We have also taken into account 

studies on the impact of the pandemic on disadvantaged students.  

We have a robust evaluation framework in place over the three-year period, utilising the 

EEF’s four step approach and will adjust our plan over this period to secure better 

outcomes for our pupils.  


